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SECTION I: EXECUTIVE SUMMARY

In accordance with California Governor Arnold Schwarzenegger’s Executive Order issued on May 22, 2009, the
ICT Digital Literacy Leadership Council established an Advisory Committee (see Appendix F for Members of the
Leadership Council and Advisory Committee), and together the two groups have developed the enclosed ICT
Digital Literacy Policy Statement and ICT Digital Literacy Action Plan. These documents reflect the Governor's
vision for California as a global leader in producing residents capable of working collaboratively with colleagues in
every part of the world in the 21% Century.

The overall purpose of the California ICT Digital Literacy Policy Statement and Action Plan is to ensure that
learners of all ages are successful content creators and users of technologies that foster the sharing, gathering
and interpreting of information, ideas and texts central to active and effective participation in society.
Implementation of the policy and plan will support the needs of California’s workforce that are critical to a thriving
and robust 21% Century economy. The California Department of Labor, in its report on Information &
Communications Technologies in California (September 2009) estimated growth in employment of nearly 40% in
computer systems design and related services, a direction that accounts for almost one-fourth of all new jobs
created in California over the next five years.

The Digital Literacy Action Plan is a response to this vision and the need of Californians to use new technologies
to address perplexing challenges, build intercultural and global understandings, and create innovative and novel
ways of learning, communicating, and working. Additionally, the Action Plan addresses the competencies
necessary for Californians to benefit fully from the high-speed telecommunication networks, satellite
communication systems, and other technology resources and tools that play a vital role in statewide, nationwide,
and worldwide collaborations. The Action Plan seeks to ensure that all Californians and individuals with whom
they interact and work with in the global society can benefit from the power and promise of new technologies
available, not only in today’s digital age but well into the 21° Century.

The Action Plan places emphasis on Digital Literacy as an ongoing and developing process rather than a
destination. Individuals must continually improve their knowledge and understanding of how to use existing and
emerging technologies. Becoming and remaining “digitally literate” requires lifelong learning. Individuals must
learn how to engage with, and use, new technologies as they transition across levels of school and move from
school to work, and from one career to another. In addition, Digital Literacy facilitates staying in communication
with family, friends, and associates in social and professional networks. Given this dynamic, and changing nature
of technology, the variety of knowledge and technologies to be mastered and the different ways of interacting with
technologies in different contexts, individuals must, over time, acquire a range of knowledge and skills that
comprise Digital Literacies rather than just one framework and skill that is Digital Literacy. This plurality of
knowledge and skills is acquired over time and encompassed in the more general term “Digital Literacy”.

No single state agency, board, or commission has broad enough authority to be given the sole responsibility for
ensuring access to opportunities for individuals to develop digital literacies. Leadership in providing access for all
Californians to the required learning opportunities is a shared responsibility of many state and local entities,
employers, non-profit organizations, communities and individuals. The Action Plan for California depends on a
broad community of stakeholders that contribute to an expanded definition of crucial Digital Literacy practices,
develop new programs, share new knowledge, build coherent systems of technological support, and collaborate
across areas of expertise and work. The Action Plan seeks to support this collaborative approach by ensuring
that a cross-section of key State of California leaders gather on a biennial basis to revisit the state’s progress in
promoting Digital Literacy for all of its residents. The recommended ongoing monitoring, reports and updates are
intended to keep the importance of this issue at the forefront of the state’s policy agenda and to ensure continued
progress over time.

Defining Digital Literacy

To ensure a common understanding among all key stakeholders within the state and various local and regional
entities the ICT Digital Leadership Council has chosen to define Digital Literacy as “a lifelong learning process of
capacity building for using digital technology, communications tools, and/or networks in creating, accessing,
analyzing, managing, integrating, evaluating, and communicating information in order to function in a knowledge-
based economy and society”. The definition of Digital Literacy adopted by the Leadership Council reflects a
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desire for knowledge, skills and behaviors that go beyond the technical operations of a computer or other
technology device.

Policy Statement

The ICT Digital Leadership Council recognizes that the advancement of Digital Literacy in a state as large and
diverse as California requires numerous individuals in positions of authority within the State’s distributed
leadership structure to take responsibility for crafting and promoting Digital Literacy policies. This report identifies
the key entities that will play a critical role in advancing Digital Literacy in California. Each entity’s associated
Digital Literacy policy and implementation plan will need to reflect the unique context in which it is being
implemented. While policies will vary it is essential that they spring from a common conceptual framework.
Similarly, multiple funding approaches for Digital Literacy programs and services will need to originate within each
entity that has a role in advancing Digital Literacy.

Summary of Recommended Actions

To address the action items outlined in Governor Arnold Schwarzenegger’'s Executive Order
S-06-09, the ICT Digital Literacy Leadership Council recommends the following steps that can be found on pages
20-22, with a timeline and the responsible organizations. The recommendations are grouped into six categories:

Leadership

o Enlist the support of the State’s elected officials and civic leaders to generate greater public awareness of the
importance of Digital Literacy to California and advocate for policies and programs that support opportunities
for Pre K-20 learners and workers to develop Digital Literacy skills.

e Encourage the leaders of California’s key entities to support closing the digital divide by developing and
providing a seamless, consistent system of support that allows all residents to benefit from reliable technology
access, training and assistance as they move between home, school, college, library, and other community-
based and workforce settings, and by continuing to pursue efforts to drive availability and affordability of
technology in the home for all areas of the state.

e Request the 21 entities identified as being in key leadership roles (pg. 8-9) to adopt ICT Digital Literacy
policies and programs that support access, training, and adoption of "successful practices". These
organizations should also be encouraged and incentivized to develop an Implementation Action Plan and
present the progress made towards implementation to the Leadership Council by January 1, 2012.

Accountability

e The State Chief Information Officer shall reconvene the Leadership Council, the Advisory Committee, and the
entities with key leadership roles surrounding ICT Digital Literacy policies and programs by January 31, 2012
to assess the State of California’s progress in promoting Digital Literacy, and to revisit the definition of Digital
Literacy so that the state recognized definition continues to reflect current perspectives on literacy and its
relationship to new and emerging technologies.

Communications and Outreach

The entities with key leadership roles surrounding ICT Digital Literacy policies and programs may wish to:

e Communicate revised definitions of Digital Literacy to stakeholders every two years and forecast changing
practices necessary for capacity building.

e Document and share successful policies and programs that promote Digital Literacies.

e Identify opportunities for partnerships between public libraries, community technology centers, and other
community-based organizations to provide ICT literacy services to local families and communities.

Process Improvements and Tool Development

The entities with key leadership roles surrounding ICT Digital Literacy policies and programs may wish to:

e Develop a framework for analyzing and certifying methods of Digital Literacy assessment that address
requirements of different schooling and workforce contexts (work, school, home, etc.).

¢ |dentify different tools and methods for assessing Digital Literacy proficiency within specific contexts.

e Invest in the strategic development of a strong information technology (IT) sector that is responsive to the
needs of the community, schooling, and workforce sectors.
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e Develop an online site that allows formal and informal educators to share examples of ways technology can
be used to enhance instruction in accordance with state academic standards while simultaneously building
students’, teachers’, administrators’, and higher education faculty’s digital literacy skills.

e Make common and centrally hosted Digital Literacy assessment tools and systems available to local decision
makers and families at low or no cost to support Digital Literacy development.

e Complete the development of the searchable Career Technical Education (CTE) Pathways database so that
students can identify IT college/career preparation programs in their local area.

Education and Workforce
The entities with key leadership roles surrounding ICT Digital Literacy policies and programs may wish to:
e Ensure that prior to adopting the Digital Literacy recommendations related to curricula integration strategies
across Pre K-20 and workforce that:
1) Clarity is provided regarding ways of developing, accessing, and assessing knowledge, skills, and
practices in each level for the four layers of competencies described on pages 13 -14; and
2) Digital Literacy curriculum and instruction includes the four layers of competency development
described herein exists and are widely available to teachers and students.
e Locate resources to fund the creation and/or expansion of curricula to support educators (communities,
families, schools, colleges, and workforce) in:
1) Assisting learners in situations where there is an immediate need to know/learn (i.e. just in time
support); and
2) Developing knowledge, skills, and practices that support Digital Literacy needed for future work and
schooling.

Use of digital materials by teachers and others should be left to the local decision makers to avoid any unintended
increases in burdens and requirements placed on classroom teachers.

Together, the Governor’s Executive Order and the groundwork laid by the California Emerging Technology Fund
provide an excellent foundation for California’s next steps to ensure that learners of all ages can be successful
creators and/or users of technologies and technology-enabled content. Such actions enable the sharing of
information, thoughts and ideas; the production and delivery of goods and services; and participation in modern
society. The California ICT Digital Literacy Action Plan contains essential “suggested next steps” and proposed
action plans for connecting with the various entities that have unique opportunities to provide leadership in this
area. Continued progress is contingent on the actions of California leaders and key entities whose respective
agencies and organizations have the authority to adopt, implement and provide the resources necessary to
implement digital literacy policies and implementation programs.
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“The digital age is creating an information and communications renaissance. But it is not serving all Americans
and their local communities equally. It is not yet serving democracy fully. How we react, individually and
collectively, to this democratic shortfall will affect the quality of our lives and the very nature of our communities.”

-Knight Commission on the Needs of Informing Communities, 2009'

SECTION II: INTRODUCTION

On May 22, 2009, California Governor Arnold Schwarzenegger signed into law Executive Order S-06-09, which
established the California ICT Digital Literacy Leadership Council (see Appendix A). Per the Order, the
Leadership Council is chaired by the Chief Information Officer and membership includes the Secretary of
Education; the Secretary of Labor and Workforce Development; the Secretary of Business, Transportation and
Housing; and the Secretary of State and Consumer Affairs. The Superintendent of Public Instruction has also
been invited to participate.

The Leadership Council established an ICT (Information & Communications Technologies) Digital Literacy
Advisory Committee, and together the two groups have developed the enclosed ICT Digital Literacy Policy
Statement and ICT Digital Literacy Action Plan. The overall purpose of the California ICT Digital Literacy Policy
Statement and Action Plan is to ensure that learners of all ages are successful content creators and users of
technologies that foster the sharing of information, thoughts and ideas central to active and effective participation
in modern society. Implementation of the policy and plan will also support California workforce needs that are
critical to the production and delivery of goods and services.

Implementation of the policy and plan will support the needs of California’s workforce that are critical to a thriving
and robust 21% Century economy. The California Department of Labor forecast in its September 2009 Information
& Communications Technologies in California report that employment in computer systems design and related
services is estimated to grow nearly 40% and account for almost one-fourth of all new jobs created in California
over the next five years.

The overall purpose of the California ICT Digital Literacy Policy Statement and Action Plan is to ensure that
learners of all ages are successful content creators and users of technologies that foster the sharing of
information, thoughts, and ideas central to active and effective participation in society. An individual's ability to
read, write, do math, problem solve, work in a team, think critically, and use information and communications
technologies is essential to education and workforce preparation, employment success, civic participation, health
care, and access to entertainment. ICT Digital Literacy will not solve all of California’s challenges, yet it is vital to
California's ability to compete successfully in a global information and knowledge economy. This report lays the
foundation for what ICT Digital Literacy looks like as a lifelong learning process while inviting twenty-one key
entities in California to lead Digital Literacy movements at school, at work, and at home.

To ensure a common understanding among all leaders and stakeholders within the state and various local and
regional entities the ICT Digital Leadership Council defined Digital Literacy as “a lifelong learning process of
capacity building for using digital technology, communications tools and/or networks in creating, accessing,
analyzing, managing, integrating, evaluating and communicating information in order to function in a knowledge-
based economy and society”.

The Leadership Council and Advisory Committee kept the Governor’s vision and these requirements in the
forefront of their minds as they crafted the ICT Policy Statement and Action Plan. Both groups drew upon the
substantial amount of work from the California Emerging Technology Fund (CETF) ICT Digital Literacy
Leadership Group and its Consensus Report (see Appendix C). As Sunne Wright McPeak, President and CEO of
CETF, indicates, “The California Emerging Technology Fund is pleased to support the implementation of this
initiative that will ensure all Californians possess the skills needed to succeed in the 21st Century labor force”.

Throughout the report, emphasis was placed on Digital Literacy as an ongoing and developing process, rather
than a destination. Individuals must continually improve their knowledge and understanding of how to use
existing and emerging technologies. Becoming and remaining “digitally literate” requires lifelong learning.
Individuals must learn how to engage with and use new technologies as they transition through school, to work,
and move from one career to another. Additionally, Digital Literacy is important for staying in communication with
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family, friends, and associates in social and professional networks. Given this dynamic and changing nature of
technology, the variety of knowledge and technologies to be mastered and the different ways of interacting with
technologies in different contexts, individuals must, over time, acquire a range of knowledge and skills that
comprise Digital Literacy rather than just one framework and skill that is Digital Literacy. This plurality of
knowledge and skills is acquired over time and encompassed in the more general term “Digital Literacy”.

No single entity can be tasked with the sole responsibility for ensuring access to opportunities for individuals to
develop lifelong learning habits that keep them digitally literate. Leadership in providing access for all Californians
to the required learning opportunities is a shared responsibility of the State of California and many local entities,
employers, non-profit organizations, communities and each individual. The Action Plan for California depends on
a broad community of stakeholders that contribute to an expanded definition of crucial digital literacy practices,
develop new programs, share new knowledge, build coherent systems of technological support, and collaborate
across areas of expertise and work. The Action Plan seeks to support this collaborative approach by
recommending that a cross-section of key state leaders gather on a biennial basis to revisit the state’s progress in
promoting digital literacy for all of its residents. The recommended ongoing check-ins and updates are intended
to keep the importance of this issue at the forefront of the State’s policy agenda and to ensure continued progress
over time.

At the federal level, the Federal Communications Commission issued a Notice of Inquiry in April 2009, held 36
public workshops, and gathered thousands of comments from the public. On March 16, 2010, the FCC sent to
Congress a National Broadband Plan which includes Section 9.3 on “Addressing Digital Literacy Barriers to
Broadband Adoption and Utilization.” The FCC noted that 22% of non-adopters cite digital literacy as their main
barrier to broadband adoption. Acknowledging there is no standard definition, the FCC stated that:

[Dligital literacy generally refers to a variety of skills associated with using ICT to find, evaluate, create
and communicate information. It is the sum of the technical skills and cognitive skills people employ to
use computers to retrieve that information. It also includes the ability to communicate and collaborate
using the Internet — through blogs, self-published documents and presentations and collaborative social
networking platforms. Digital literacy has different meanings at different stages of a person’s life . . .
Digital literacy is a necessary life skill, much like the ability to read and write.

The FCC made Recommendation 9.3 that the federal government should launch a National Digital Literacy
Program that creates a Digital Literacy Corp, increases the capacity of digital literacy partners and creates an
Online Digital Literacy Portal.

SECTION Ill: DIGITAL LITERACY PATHWAYS IN CALIFORNIA

Having a common definition for Digital Literacy is a start. The next steps will enable leaders in California, with
state government leading the way, to implement Digital Literacy policies and programs. This section addresses
the California policy statement and a Digital Literacy Action Plan that will need to be reviewed and possibly
revised after two years by the voluntary joint efforts of the entities with key leadership roles surrounding ICT
Digital Literacy policies and programs.

California ICT Digital Literacy Policy Statement

The Leadership Council recognizes that responsibility for ensuring that state-funded or state-initiated programs
promote Digital Literacy is shared among leaders across numerous agencies, departments, commissions and
levels of government (state, regional and local). Given this reality, the adoption of a single policy is not practical.
The advancement of Digital Literacy in a state as large and diverse as California requires numerous individuals in
positions of leadership as well as authority within the State’s distributed leadership structure to take responsibility
for crafting and promoting effective Digital Literacy policies. This report identifies 21 entities that will play a lead
role in the implementation of the California Digital Literacy initiative. Each entity’s Digital Literacy policy will need
to reflect the unique context in which it is being implemented. While policies will vary, it is essential that they
spring from the common conceptual framework as it is described in this plan. Similarly, multiple funding
approaches for Digital Literacy programs and services will need to originate within each entity having a role in
advancing Digital Literacy.
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The California ICT Digital Literacy Action Plan

The overall purpose of California ICT Digital Literacy Policy Statement and Action Plan are to ensure that learners
of all ages can be successful content creators as well as users of technologies that foster the sharing of
information, thoughts and ideas central to active and effective participation in modern society. Implementation of
the policy and plan will also support California workforce needs that are critical to the production and delivery of
goods and services.

As stated in the ICT Digital Literacy Policy Statement, the Leadership Council recognizes that any plan initiated
will require leaders across many agencies, departments, commissions and levels of government (state, regional
and local) who oversee state-funded or state-initiated programs to share responsibility and interest in promoting
development of Digital Literacy through the adoption of policies appropriate in specific contexts. The Leadership
Council strongly encourages action by those leaders who are in positions that enable them to adopt policies and
programs to support opportunities for learners to develop Digital Literacy skills. In addition, the Council
encourages all of the state’s civic leaders to raise public awareness of the importance of Digital Literacy training,
and encourages the public at-large to take advantage of resources/programs that can support individuals’
personal development.

The Leadership Council has identified twenty-one key entities that have unique opportunities to provide
leadership in this area.

SEGMENT OF THE CALIFORNIA POPULATION ENTITY

All residents California State Library

All residents Local Public Libraries via the Califa Library Group
and the California Library Association (CLA)

All residents Community-Based Organizations

California workers

California Workforce Investment Board

California workers

Local Workforce Investment Boards via the California
Workforce Association (CWA)

All residents able to benefit from higher education
(generally age 16+)

California Community College Board of Governors

All residents able to benefit from higher education
(generally age 16+)

Local Community College’s Board of Trustees

Faculty and students in four year colleges and
universities

California State University Board of Trustees

Faculty and students in four year colleges and
universities

University of California Board of Regents

Faculty and students in four year colleges and
universities

Association of Independent California Colleges and
Universities (AICCU)

Students in grades Pre-K through 12, adult learners,
teachers and administrators

Office of the Secretary of Education, the
Superintendent of Public Instruction, the California
State Board of Education, and the California
Department of Education,

Digital Literacy Pathways in California
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Local and district school teacher librarians via the
California School Library Association (CSLA)
Local school district governing boards via the CA
School Boards Association (CSBA)

Technology leaders across the Pre-K through adult K-20 California Educational Technology
spectrum in both formal and informal education settings Collaborative (K-20 CETC)

Seniors and retirees City Parks and Recreation Departments via the
California League of Cities, and the California State
Association of Counties

Business community leaders Leading Industry Associations and businesses, Tech
America, California Chamber of Commerce

The anticipated benefits to the learners served by these entities and to the state as a whole for adopting and
implementing ICT Digital Literacy policies, gleaned from the findings contained in the Governor’s Order, are an:

e Increase in Californians’ competitiveness in the knowledge-based economy.
e Ability to attract capital investment that will generate higher quality jobs.

e Ability to compete successfully in a global information and knowledge economy by helping workers develop
the capacity to benefit from the changes in the nature of work, shifts in the labor demand, and changes in
required ICT skills for the jobs being generated.

e Increase in productivity, improvements to quality of life, and enhanced global competitiveness.
e Increase in capacity to close and keep closed the Digital Divide as technology evolves.

e Ability to help individuals develop their capacity to read, write, do math, problem solve, work in a team, think
critically and use ICT for education and workforce preparation, employment success, civic participation, health
care, and access to entertainment.

e Ability to afford all residents the opportunity for full participation in the educational, civic, cultural, and
economic sectors of California society by providing accessibility to and appropriate skills for fully utilizing
government, education, workforce, health care, business, and other services.

e Ability to enhance the learning environment and to support teaching methods which have been shown to
engage and challenge learners of all ages.

To shape key strategies in the initial California ICT Digital Literacy Action Plan, the Leadership Council focused
on eight items. All eight items are consistent with and build upon the recommendations of the “California
Broadband Task Force Report -- January 2008: The State of Connectivity Building Innovation Through
Broadband.” The Broadband Task Force had recommended (1) ensuring literacy standards and relevant
curriculum for the State’s students, (2) increasing the use and adoption of broadband and computer technology at
home and in the community, in order to provide the foundation for a digital literate society, and (3) continuation of
state-level and statewide leadership. The eight items are:

Definition of the basic elements of Digital Literacy.

Description and articulation of a "continuum" of skills required for Digital Literacy.
Strategies and actions for incorporating Digital Literacy into workforce training statewide.
Strategies and actions for incorporating Digital Literacy into P-12 and higher education.
Acceptable frameworks for assessment and certification.

Recommended curricula consistent with the assessment frameworks.

Summary of Recommendations and a timeline for implementation of the Action Plan.
Identification of metrics to ascertain the achievement of ICT Digital Literacy.

ONoU~WNE
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Item 1: Definition of the Basic Elements of Digital Literacy

The first task before the ICT Digital Leadership Council was to define what is meant by the term “digital literacy.”
A careful analysis of the Governor's Executive Order revealed the fact that the terms “Information and
Communications Technologies (ICT) Digital Literacy” and “Digital Literacy” were used interchangeably. A review
of the research literature surrounding the term “digital literacy” revealed that “digital literacy” is used to refer to a
diverse range of definitions of literate practices or “new literacies” that involve the use of technologies in some
manner. The definitions shown in Appendix B attempt to summarize some of the different areas of emphasis that
fall under the broad category of “digital literacy.” These definitions were drawn from an edited volume of work on
defining digital literacy that delineates concepts, policies and practices in international contexts. (Lankshear &
Knobel, 2008) A review of the numerous articles contained within the Handbook of Research on New Literacies
(Coiro, Knobel, Lankshear & Leu, 2008) further illustrated the wide range of perspectives regarding what
constitutes a digitally literate individual and the issues associated with trying to assess digital literacy.

The Leadership Council drew on its understandings from this review as it modified, slightly, the digital literacy
definition found in one of the “whereas” clauses in the Governor’'s Executive Order. The recommended definition
is as follows, "an ongoing process of capacity building for using digital technology, communications tools and/or
networks in creating, accessing, analyzing, managing, integrating, evaluating and communicating information in
order to function in a knowledge-based economy and society.” Additional information regarding the origins of this
definition can be found in the CETF consensus document which is included in Appendix C.

The Leadership Council also agreed with the basic elements of digital literacy identified in a consensus document
published by the CETF in November 2008. These basic elements are outlined in the following table.

BASIC ELEMENTS OF DIGITAL LITERACY ‘

Elements Definitions Competencies

Access Knowing about and knowing how to Search, find, and retrieve information in digital
collect and/or retrieve information environments.

Manage Applying an existing organizational or | Conduct a rudimentary and preliminary organization
classification scheme. of accessed information for retrieval and future

application.

Integrate Interpreting and representing Interpret and represent information by using ICT
information - summarizing, tools to synthesize, summarize, compare, and
comparing, and contrasting. contrast information from multiple sources.

Evaluate Making judgments about the quality, Judge the currency, appropriateness, and adequacy
relevance, usefulness, or efficiency of | of information and information sources for a specific
information. purpose (including determining authority, bias, and

timelines of materials).

Create Generating information by adapting, Adapt, apply, design, or invent information in ICT
applying, designing, inventing, or environments (to describe an event, express an
authoring information. opinion, or support a basic argument, viewpoint or

position).

Communicate Communicating information Communicate, adapt, and present information
persuasively to meet needs of various | properly in its context (audience, media) in ICT
audiences through use of an environments and for a peer audience.
appropriate medium.

Note: Existing international and national digital literacy frameworks and assessment instruments all share these
common elements. (Source CETF, 2008)

Item 2: "Continuum" of Skills required for Digital

Certification

Digital Literacy Pathways in California
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The definition and basic elements of ICT Digital Literacy described above are perceived as being broad enough to
be relevant to the wide range of contexts and environments in which they will be applied. The identification of a
“continuum” of skills and frameworks for assessing and certifying Digital Literacy that could be applied in P-12
schools, in higher education settings, and in settings outside traditional school environments proved to be much
more challenging.

For Pre K-12, the CETF document cited the National Education Technology (NET) standards and performance
indicators developed by the International Society for Technology in Education (ISTE) and those recommended by
the Partnership for 21st Century Skills. CETF then aligned related elements of existing assessments offered by
private companies to these two sets of standards.

For higher education, the CETF consensus document referenced above recommended the adoption of the
National ICT Literacy Policy Council’s 5 standards and 22 performance indicators. It also went on to note that
foundational-level skills have been identified for students entering college, and indicated that assessment
publishers like the Educational Testing Service (ETS) have developed assessments to measure such skills (such
as the California State University system’s iSkills test).

The ICT Literacy Advisory Committee struggled with these descriptions of standards (or continuum of skills),
performance indicators and assessments for the following major reasons:

1. Existing disparities in opportunities for learning. At present, the resources available in libraries,
schools, colleges, universities, community-based technology programs, workforce preparation programs,
and in people’s homes are known to be inadequate. Given the disparities in opportunities for learning,
both at home and in state funded programs/services, the committee could not recommend uniform
assessments that would likely mirror the deficits created by the lack of opportunities for learning.

2. Need to define an individual’s level of literacy or display of literate practices within the specific
context in which they are required. Given the time allowed for the development of the plan and the
resources available to complete the plan, the committee was not able to validate the applicability and
relevance of commercial assessments to the range of contexts in which they would be applied. The
committee identified “context” as a key variable in assessing digital literacy. A student who can send text
messages and navigate Facebook pages, for example, would not be considered technologically literate in
an architecture class if he/she could not use a Computer Assisted Drafting (CAD) system. Without a more
detailed analysis, the committee would need to select a test that could be universally applied such as one
that measured the individual’s ability to simply use a computer (i.e. functional use). Since that is just a
small component of ICT literacy, the assessment would be of little value.

3. Need to control for potential bias against English language learners and special education
students. Tests of individuals’ digital literacy skills could falsely identify someone as lacking in skills
when, in fact, they may simply not be able to navigate the test due to reading difficulties associated with
taking the test. Given the high proportion of California residents who are acquiring English as a second
language, additional attention must be given to this area. The committee was not able to explore the
validity, reliability and relevance of commercial assessments from this perspective given the time allowed
for the development of the plan and the resources available to complete the plan.

4. Perceived disparity between the learner outcomes reflected in the ISTE NET standards and the
Partnership for 21st Century Skills and what is measured by existing assessments. The definition
of digital literacy adopted by the Leadership Council reflects a desire for knowledge, skills and behaviors
that go beyond the technical operations of a computer or other technology device. It speaks to managing,
integrating, evaluating, creating and communicating information in order to function in a knowledge-based
economy and society. The definition is similar to the knowledge and skills reflected in the bottom tiers of a
Competency Model for the Information Technology Industry that was published by the Information
Technology Association of American (ITAA). ITAA developed the model in conjunction with the US
Department of Labor Employment and Training Administration (US DOL/ETA).

According to Dr. Kemi Jonah (2009) of Northwestern University, the ITAA model portrays competencies at

various levels of specificity, ranging from fundamental competencies necessary to operate effectively in life to
competencies required in specific IT occupations or positions. As part of a separate grant funded effort, Dr.
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Jonah and his colleagues (2009) conducted a very preliminary mapping of how existing assessments appear to
map onto the ITAA model. Dr. Jonah’s preliminary work, depicted in the chart below, suggests that assessments
that cover the full range of meaning envisioned by California’s definition of ICT Literacy are not yet readily

available.

Figure 1: ITAA Competencies and Existing Assessments

Workplace Competencies

Assessments

Collaboration

Pending P21 Assessments

Planning & Organizing

Pending P21 Assessments

Innovative Thinking

Pending P21 Assessments

Problem Solving & Decision Making

Pending P21 Assessments

Working with Tools & Technology

Institute for Certified Computing Professionals
(ICCP) Core
European Computing Driver’s License (ECDL) Core

Business Fundamentals

ICCP Core

ECDL Core
Academic Competencies Assessments

Reading OECD PISA

Pending P21 Assessments
Writing OECD PISA

Pending P21 Assessments
Mathematics OECD PISA

Pending P21 Assessments
Science OECD PISA

Pending P21 Assessments
Communication — Listening & Speaking OECD PISA

Pending P21 Assessments

Critical & Analytical Thinking

Pending P21 Assessments

Basic Computer Skills

ICT Literacy Assessment
ECDL Equal Skills

Personal Effectiveness Competencies

Assessments

Interpersonal Skills & Teamwork

Pending P21 Assessments

Integrity Pending P21 Assessments
Professionalism Pending P21 Assessments
Ethics Pending P21 Assessments

Adaptability & Flexibility

Pending P21 Assessments

Dependability & Reliability

Pending P21 Assessments

Lifelong Learning

Pending P21 Assessments

Given the time allowed for the development of the ICT Digital Literacy Action Plan and the limited resources
available to complete the plan, the Advisory Committee was not comfortable making recommendations in support
of specific assessments or certification tools.

Ultimately, the Digital Literacy Advisory Committee recommended and the Leadership Council affirmed the need
to invest additional time and resources in the development of a framework and methods for assessing and
certifying digital literacy within and across four “layers” or different contexts that are initially described as follows:

Layer A: ICT Digital Literacy as a Fundamental Building Block for Learning Pre K-Adult Learners
Description: At this layer, individuals would be learning the fundamentals of technologies required to participate in
hybrid or distributed learning environments, protocols for participation, and technical basics. This includes a)
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developing a comfort level with technology, b) using technology to acquire knowledge/services, c) developing his
or her capacity to use technology, and d) developing an awareness of 21st Century skills, what those skills look
and sound like in practice, and ways to generate evidence of self-attainment.

Continuum: At one end of the spectrum, individuals would be learning how to use a particular technology tool or
set of tools and discovering the potential value of the technology. At mid-range, individuals would be fluent in their
use of one or more technology tools or applications. At the far end of the spectrum, they are using what they know
about one or more technology tools and applications to their exploration and use of numerous other tools and
applications.

Layer B: ICT Digital Literacy for Lifelong Learning In and Out of School (Generally)
Description: Use of technology skills to participate in a distributed learning environment (school, work, home or
other settings) in which 21st Century knowledge is generated and assessed.

Continuum: At one end of the spectrum, individuals have developed the capacity to use a technology tool and/or
applications to acquire knowledge and information. At mid-range, individuals are using one or more technology
tools and applications to test new ideas and theories, to convey knowledge, to engage in two-way
communications with others outside their immediate environment, and to accomplish goals. At the far end of the
spectrum, individuals are exploring and creating new knowledge that leads to improved understanding and/or
advancements in specific fields or areas of study (school or work). Individuals would have developed proficiencies
that allow them to harness the capacity of technology to lead discussions or convey/teach information to others,
including the capacity to make judgments about how to convey information across distances and the appropriate
tools to use in different contexts.

Layer C: ICT Digital Literacy for Lifelong Learning In and Out of School (Contextual/Discipline Specific)
Description: Opportunities across time for learning about, experimenting with, and developing expertise in the use
of technologies specific to various disciplines or content areas.

Continuum: At one end of the spectrum, individuals are developing skills related to the use of technology tools
and applications that are unique to the specific workforce or academic context (typically related to acquiring,
documenting or sharing knowledge and information). At mid-range, individuals are applying technology in
sophisticated ways that allows them to contribute to the operations of their company or business, or to build upon
prior knowledge in their field or course of study (create new findings or discoveries). At the far end of the
spectrum, individuals are using technology to explore and create new knowledge, improved understanding and/or
advancements in specific fields or areas of study (school or work). They are evolving practices and are
developing new innovations.

Layer D: ICT Digital Literacy for IT Sector College/Career Pathways
Description: Opportunities across time for developing knowledge, skills, and ways of knowing, thinking, being and
doing, as a member of the technology industry/community.

Continuum: At one end of the spectrum, individuals have a broad understanding and are proficient in the
technologies that are of priority in his/her IT area of emphasis. At mid-range, individuals possess in-depth
knowledge that relates to an IT area of emphasis. They are able to troubleshoot problems in numerous situations,
understand nuances of use, management and support. At the far end of the spectrum, they are creating new
technologies or applications that advance the field and contribute to the United States’ national security and/or its
economic competitiveness.

It is important to note that the four layers of digital literacy described above are non-linear (development occurs in
different layers at different times), interconnected and are not mutually exclusive. An individual may be developing
capacity at multiple layers simultaneously. When he or she moves from one career to another, ICT literacy skills
developed in one context contribute to what he or she brings to the next situation.

The Digital Literacy Advisory Committee also recommended, and the Leadership Council affirmed, the potential
value in identifying a number of different assessment tools and methods for the various layers of proficiency, all of
which could be archived within an e-portfolio that belongs to the learner. A pilot program underway within the K-20
California Educational Technology Collaborative (see http://eportfolioca.org/) will inform future exploration of the
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ability to export information from the e-portfolio system to support the tracking of the growth of digital literacy
competencies over time.

Item 3: Implication of the Proposed Framework and Continuum for Future Policies

Both the Advisory Committee and the Leadership Council recognize that the framework for developing the
continuum and assessment/certification of digital literacy skills has significant implications for educators and
learners. Given time and resource limitations, the Advisory Committee and the Leadership Council was not able
to recommend the adoption of a specific state sanctioned assessment and certification system. However, both
groups agree that specific steps must be taken to ensure that any new assessment and/or certification system
builds on and helps to inform opportunities for learning (versus penalizing students for lacking knowledge/skills
that were never taught or made available to learn). Both groups also recommend that the Governor and the
Legislature, working in partnership with the California Emerging Technology Fund (CETF) and others:

e Acknowledge and take steps to overcome the new Digital Divide (practices, skills and processes not
just connectivity and computers).

e Bridge the Digital Divide by developing and providing a seamless, consistent system of support that
allows all residents to benefit from reliable technology access, training and assistance as they move
between home, school, college, library, and other community-based and workforce settings, and by
continuing to pursue efforts to drive availability and affordability of technology in the home for all
areas of the state.

e Invest in the strategic development of a strong IT sector that is responsive to the needs of the
community, school and workforce sectors.

Further, the Leadership Council recognizes that implementation of this action plan will require collaboration
between multiple entities.

Item 4: Strategies/Actions for Incorporating Digital Literacy into Pre K-12 and Higher Education

While the Leadership Council recognizes and respects the role and responsibilities of other agencies, boards and
commissions to determine appropriate digital literacy policies for the constituencies they serve, the Council also
seeks to ensure that California’s digital literacy efforts adequately prepare California residents to compete in
today’s global society. Thus, all entities with a leadership role in this area are strongly encouraged to adopt
policies and programs that adhere to successful practices for supporting digital literacy development. The
American Library Association’s “Characteristics of Programs for Information Literacy That Demonstrate Best
Practices (2009)” are included in Appendix D as an example of what is meant by “successful practices.”

The Leadership Council also recognizes the severe resource constraints facing the education community. Thus,
the Council encourages the education community to look for opportunities to partner with public libraries and
community technology centers that also provide ICT literacy services to local communities.

Other suggested strategies and actions for Pre K-12, higher education and workforce preparation programs are
as follows:

1. California Technology Assistance Project (CTAP): For the past 10 years, the Legislature has authorized the
California Technology Assistance Project (CTAP) consisting of eleven regional programs agencies that represent
the counties and districts in each of eleven regions in the state. The overall purpose of CTAP is to contribute to an
increase in knowledge and use of technology to improve teaching and learning by providing professional
development to educators on a regional basis to include: 1) selecting and integrating technology into curriculum,
2) planning and using hardware and telecommunications networks, 3) using technology to support school
management and data-driven decision-making, and 4) identifying and applying for state and federal funding for
instructional uses of technology. CTAP assists counties and districts in their regions to provide needed services to
all school districts while addressing needs of rural and technologically underserved schools. Appendix E provides
a framework that defines a list of evaluation-based skills, knowledge, services, and information that are the focus
CTAP takes in helping to build the digital literacy pathway for education.

CTAP is consolidating many resources at the new state K-12 Educational Technology Portal, MyCTAP
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(www.myctap.org). This website provides a variety of professional development opportunities for teachers, quality
instructional resources, technology planning resources for stakeholders, links to the CTAP regional websites and
the CTAP SETS (Statewide Education Technology Services) projects. As a part of MyCTAP, the CTAP
Community started as an online network for discussing and sharing resources and ideas about effective teaching
and learning with technology. One of CTAP's missions is to provide professional development and support for
using electronic resources in teaching and learning. Through the MyCTAP website, teachers and administrators
can participate in free, live online workshops. To participate in these workshops, individuals require a high-speed
Internet connection and a computer. The workshops last two hours and are held after school hours. Many of the
courses offer certificates verifying professional development hours.

2. Statewide Education Technology Services (SETS): Four Statewide Education Technology (SETS) projects
provide information and support, most cost-effectively delivered on a statewide basis, disseminated and used by
CTAP regions to assist local districts. These four SETS projects include 1) California Learning Resource Network
(CLRN)-an online resource to locate electronic and Internet-based learning resources aligned with State Content
Standards, and technology applications supporting data-driven decision making, 2) Technical Support for
Education Technology in Schools (TechSETS)-an online resource providing training, support and information to
school technology staff, 3) The Technology Information Center for Administrative Leadership (TICAL) —an
information and staff development resource to support school administrators use of technology in support of
school management and data-driven decision making, and 4) EdTechProfile (ETP) to provide access to online
technology proficiency assessments as well as related reports of educator and student proficiency assessment
data.

Comprehensive evaluations of both CTAP and SETS have been conducted over the past three years.

3. K-12 High Speed Network: K12HSN is a state program funded by the California Department of Education.
K12HSN provides the California K-12 community including educators, students and staff across the state with
access to reliable high speed network which has the capacity to deliver high quality online resources to support
teaching and learning and promote academic achievement.

In addition to the state supported programs described above, federal funding has been provided to states for
education technology under Title 2, part d of the No Child Left Behind Act. The EETT (Enhancing Education
Through Technology) program has provided funding administered by California Department of Education directly
to school districts for the past eight years. Half of this funding is allocated to competitive grants and the other half
is allocated as an entitlement to school districts. While this funding will be increased federally to about $90 million
for EETT under the stimulus (ARRA [American Recovery and Reinvestment Act) legislation in 2010, the state
allocated funding level for California will most likely be reduced to about $10 million in 2011. The stated purpose
of the federal program is “To assist every student in crossing the digital divide by ensuring that every student is
technologically literate by the time the student finishes the eighth grade, regardless of the student's race,
ethnicity, gender, family income, geographic location, or disability.”

Among other things, EETT grant recipients were required by the California Department of Education to “develop
process and accountability measures that will be used to evaluate the extent to which activities funded under the
program effectively:

e Increase technology literacy among students.

e Enable students to use technology to meet or exceed state academic content standards.

¢ Increase technology literacy among teachers.

e Increase the ability of teachers to integrate technology into curriculum and instruction.

e Increase the ability of teachers to analyze and use longitudinal achievement to improve instruction and
student learning.

e Expand student and teacher access to technology.

e Enhance communication and collaboration between home, school, and community.”

The Effective EETT Competitive Projects, awarded through the state department of education, will identify and
disseminate information about the most effective and sustainable applications of technology in California schools
that have received EETT Competitive Grants over the past 5 years. An emphasis is being placed on determining
practices that can be cost-effectively replicated or adapted in other locations. Also, lessons learned about the
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planning, implementation and evaluation of technology are being documented. The findings will be made
accessible to the public-at-large via the evolving MYCTAP state education technology portal referenced above.

Other federal education programs offer additional opportunities to advance Pre K - 12 digital literacy goals. For
example, as this report was being written, several members of the Leadership Council were working to develop
the state’s second round application for federal grant funding known as “Race to the Top.” To achieve the
competitive preference priority points, states must have a STEM component to their plan. Whatever California
proposes for the “T” in STEM will undoubtedly serve as a key driver for accomplishing digital literacy goals in
schools across the state.

Despite these investments over time, as of the writing of this report, California has not chosen to establish specific
technology standards for students at the various grade levels. However, potential uses of technology are
integrated within the California curriculum frameworks (created based on state academic content standards),
which guide the development of textbooks. California’s approach to allowing local school districts to determine
how to support digital literacy and the No Child Left Behind requirements can be contrasted with state driven
models in other parts of the United States. For example:

e Massachusetts’ learning standards are grouped into four strands, and one of the four strands is
Technology/Engineering. The standards are developed for grade spans (Pre K-2, 3-5, 6-8 and high
school). These updated standards, adopted in 2008, expanded their definition of technology/engineering
to outline specific technology skills. For example, the new definition broadened the focus to 21st century
skills and digital citizenship, ethics, society and safety.

e The Texas Department of Education has identified Essential Knowledge and Skills for Technology
Education/Industrial Technology Education for middle school and high school students.

Additionally, a comprehensive Pre K -12 digital literacy plan or educational technology plan would include the
goals, activities, and timeframe for developing and implementing the Pre K-12 digital literacy guidelines as well as
the services needed to support these guidelines. The plan should primarily focus on ways that the existing
education programs, policies, and initiatives can be adjusted to include the infusion of technology to support
needed data-informed program improvements. It should also define the support needed to implement the
necessary professional development, technical assistance, coordination within and between programs, agencies,
and education entities.

Strong school library programs could be among the services called for in the Pre K -12 digital literacy plan given
the evidence that students perform better academically in schools with strong school library programs [Dr. Doug
Achterman Ph.D. dissertation on “Haves and Have-Nots: School Libraries and Student Achievement,” University
of North Texas, December, 2008.] Key elements of a strong school library program could include:

* Many carefully selected books, databases, and other learning resources.

* A program which provides instruction and activities for students to use the research process in finding
the information they need.

* Technology, including hardware, software, and networking that form a virtual library without walls
linking students to the world of information, and a library that supports the school curriculum 24/7.

* A full time, certified school Teacher Librarian and a full-time paraprofessional working as a team.

The Leadership Council recognizes that the authority to adopt standards for Pre K -12 students and the authority
for making funding decisions required to implement the standards rests with the Governor, the Legislature, the
Superintendent of Public Instruction, the State Board of Education and others. However, the Leadership Council
has been directed by the Governor's Executive Order to take steps to ensure that digital literacy needs are
addressed. Therefore, as an interim measure, the Leadership Council recommends that an online site be
developed that allow formal and informal educators to share examples of ways technology can be used to
enhance instruction in accordance with state academic standards, while simultaneously building students’,
teachers’, administrators’, and higher education faculty’s digital literacy skills.

It is also recommended that the Governor, the Legislature, the Superintendent of Public Instruction and the State
Board of Education consider implementing the recommendations of the independent evaluation of K-12
educational technology programs that has been submitted to the state in each of the last three years. The
recommendations are part of a 70-page report that include data collection procedures, analysis, and report of
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findings for each of the eleven CTAP and four SETS projects discussed above. The full report is available at the
website for California Department of Education. (The report can be found
at http://www.cde.ca.gov/ls/et/rs/sets.asp). The recommendations are as follows:

- Develop a statewide educational technology plan that is clearly integrated with current education priorities
established by the State Superintendent of Public Instruction (SPI), State Board of Education (SBE), the
Governor, and the Legislature.

- Develop and implement a process for increasing active collaboration with CTAP, SETS, and other state-
supported educational technology programs with education programs managed by the CDE such as Title I,
Curriculum, Staff Development, Assessment, Before and After School Programs, Special Education, and others.

- Continue to plan, fund, and implement a statewide “web-portal” (known as MyCTAP) that links to all other state
funded Pre K-12 educational technology as well as regular education programs, projects, and initiatives.

- Continue to evaluate CTAP and SETS in terms of their impact on enabling educators to develop, implement, and
assess both teacher and student—digital literacy skills and ensure that major findings are disseminated to the
legislature, the SPI, the SBE, and other educational technology stakeholders.

- Make every effort to continue and possibly increase funding for services to educators that help them to enable
students to develop 21st century digital literacy skills. The evaluation has consistently shown that individuals who
use the CTAP and SETS services have increased the infusion of technology into teaching and learning and report
a need for additional assistance.

Strategies for Higher Education

The Leadership Council recognizes that each of the three segments of higher education have different missions,
and that strategies to incorporate digital literacy across the three institutions and in private colleges and
universities needs to reflect such differences. Community colleges, for example, prepare students for transfer to
four-year colleges and universities, address workforce needs and are available for residents to pursue lifelong
learning goals. While state policy can emphasize the importance of affording an opportunity to individuals to
enhance their skills as part of a course designed to address personal learning goals unrelated to college or
career, it is not the Leadership Council’s intent to mandate the development of such skills for all individuals.

Similarly, the Leadership Council recognizes that significant differences exist within the higher education
community regarding perspectives on the ways people learn and the ways that technology supports/constrains
learning. A paper written by Harvard Professor, Chris Dede (2008) entitled Theoretical Perspectives Influencing
the Use of Information in Teaching and Learning (available at http://edusummit.nl/furtherreading) illustrates ways
that the selection or emphasis surrounding one or more particular technologies can be perceived as advantaging
professors/researchers in one research tradition over another. These kinds of subtleties have tremendous
implications for digital literacy implementation strategies and related curriculum adoption efforts.

The Leadership Council also recognizes that efforts to embrace digital literacy are well underway within the
California State University (CSU) system. Snapshots for each of the 23 CSU campuses collected in the Spring of
2007 are available at Campus Programs -Teaching Commons

(see http://teachingcommons.cdl.edu/ictliteracy/campus_pro/program_overviews.htm.) The CSU system has
worked with ETS to develop an assessment known as iSkills (see http://www.ets.org/skills/). iSkills is described as
a “scenario- and web-based test to assess students’ skills in information and communication technology (ICT)
literacy. It contains interactive and realistic simulations of information resources and applications such as the
Web, article databases, and spread sheeting and word processing to track and evaluate how students actually go
about solving problems with information technology. It will provide group and individual level diagnostic
information for the key ICT proficiencies needed for success in higher education and beyond in the work
environment. It encompasses both the technical skills and cognitive information competence abilities needed to
effectively access, evaluate and use information from a wide range of resources.”

Given the diversity in approaches to developing digital literacy that exists across the higher education segments, it
is likely that one single assessment will not satisfy the differing needs, conditions, and purposes of the various
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instructional programs. Assessments are likely to be needed across the four layers of digital literacy and the
different points along the continuum for each layer. Given the different governance structures that exist,
responsibility for selecting the assessments will need to be as decentralized as possible. This will make it difficult
to gather, aggregate and analyze data that can inform assessments of the state’s progress in growing the digital
literacy capacity of its residents over time. This reality led the Digital Literacy Advisory Committee to recommend,
and the Leadership Committee to agree, that incentives will need to be provided that encourage local decision
makers to use common assessments preferred at the state level. Incentives could include cost subsidies for
centralized assessments, and services that provide faculty/staff with custom reports, etc. Again, if this route is
chosen, those selecting the tests will need to be sensitive to what is being measured as well as the ways it is
measured and the underlying assumptions (or research traditions) guiding the development of the assessment.

Iltem 5: Workforce Preparation

ICT literacy is critical to California’s sustainable economic future, both as a global leader in technology and as
home to more than 38 million residents and a labor force in excess of 18.3 million. Numerous entities play
important roles in educating and reeducating California’s workforce. This includes, but is not limited to public
libraries, workforce investment boards, adult schools, apprenticeship programs, and the California Community
College system.

Many California public libraries offer courses in using technology to communicate, write resumes, fill out job
applications, etc. Some libraries, such as the one in downtown Salinas, have managed to acquire and make
available the “tools” required for professional digital media production including green screens, cameras, and
related software.

California community colleges are also well situated to respond effectively to business and industry by addressing
specific workforce skills needed by employers. With a network of 110 community colleges, the infusion of new
strategies and approaches into existing programs, courses and curricula related to information and
communication technology can have a statewide impact on more than 2.9 million students and countless others.

The Leadership Council recognizes the particular value of the work being done by the California Community
Colleges’ Centers of Excellence (COE) who are conducting a comprehensive assessment of ICT functions and
activities that will attempt to measure the demand for technology and skill competencies across industry sectors.
By quantifying and comparing industry needs with current education and workforce preparation efforts, gaps in
training and curricula misalignments will surface. This type of analysis will inform and better equip stakeholders at
all levels of digital literacy education and workforce preparation. The COE’s Phase One Overview report
published in September 2009 is available at http://www.coeccc.net. Phases two and three (a statewide employer
survey) will be conducted in partnership with the Mid-Pacific Information and Communications Technologies
Center if funds can be identified.

The joint project of the California Association of Veterans Services Agencies (CAVSA), the LINK AMERICAS
Foundation, and the Los Rios Community College District to provide California’s returning veterans with an on-
line, self-paced digital literacy training program and related services is another example of the many ways the
community colleges can support the state’s digital literacy goals. Among other benefits, this innovative project will
graduate 5,000 veterans through the Certiport Digital Literacy boot camp.

The Leadership Council commends efforts that have led to the development of the California Pathways website
that allows residents in Northern California to see what educational pathways exist for those seeking technology
related careers (see http://www.capathways.org/). It is recommended that IT Career Technical Education program
providers across the state take steps to populate the fields in the online searchable database so that residents
across the state can access similar information that illuminates their pathway to IT college/career programs.

The assessment of general ICT digital literacy skills across the wide variety of workforce preparation programs is
especially complex. In some instances, assessment will relate to the basic use of computers for commonly
available office applications (such as Microsoft Word). In others, the required technology skills may be highly
specific to the occupation or discipline (such as the use of MatLab in an engineering course). Workforce
preparation providers will need flexibility to mix and match assessments from the four layers of competencies
described above in order to meet their unique needs and audiences.
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Item 6: Recommended Curricula Consistent with the Assessment Frameworks

The Digital Literacy Advisory Committee recommended, and the Leadership Council affirmed, the need to avoid
making recommendations related to curriculum until:
1) There is greater clarity regarding ways assessing knowledge, skills and behaviors in the four layers of
competencies described above; and

2) A gap analysis has been conducted between the existing curriculum and that needed to adequately
address the competencies needed for each of the four layers.

The Digital Literacy Advisory Committee also recommended that one or more of the entities with a role in digital
literacy policies and programs, work to identify curricula as well as find resources to fund the creation of curricula
that supports two conditions:

1) Conditions in which educators are working to develop knowledge, skills and behaviors related to
digital literacy just in case they are needed by the learner at some point in time; and

2) Conditions in which the educator or learner has an immediate need (i.e. just in time support).

Both conditions are certain to exist, and often-subtle nuances of the curriculum can enhance/detract from their
effectiveness under the two conditions. Each resource will need to be evaluated for these conditions.

Iltem 7: Summary of Recommended Actions and Timeline for Implementation

The following chart summarizes the recommendations included throughout this report and provides a timeframe
for completing work associated with the recommendations.

To address the action items as outlined in Governor Arnold Schwarzenegger’s Executive Order S-06-09, the ICT
Digital Literacy Leadership Council recommends the following next steps:

RECOMMENDATION RESPONSIBLE PARTY \ TIMELINE
Leadership
Enlist the support of the State’s elected officials and | Letter from the State CIO issued Within one week of the
civic leaders to generate greater public awareness | along with a copy of the report public release of the
of the importance of Digital Literacy to California and | when it is publicly released. plan

advocate for policies and programs that support
opportunities for Pre K-20 learners and workers to
develop Digital Literacy skills.

Encourage the leaders of California’s key entities to | See page 8 See above
support closing the Digital Divide by developing and
providing a seamless, consistent system of support
that allows all residents to benefit from reliable
technology access, training and assistance as they
move between home, school, college, library, and
other community-based and workforce settings, and
by continuing to pursue efforts to drive availability
and affordability of technology in the home for all
areas of the state.

Request the 21 entities identified as being in key | See page 8 Progress report to be
leadership roles (pg. 8-9) to adopt ICT Digital submitted to the State
Literacy policies and programs that support access, CIO by January 1,
training, and adoption of "successful practices". 2012

These organizations should also be encouraged and
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incentivized to develop an Implementation Action
Plan and present the progress made towards
implementation on a yearly basis.

Accountability

Conduct an assessment of the state’s progress in
promoting digital literacy every two years and issue
a report that describes current conditions in
California.

Entities identified as being in key
leadership roles to adopt ICT
Digital Literacy policies and
programs

January 31, 2012
and every 2 years
thereafter

Revisit the definition of digital literacy every two
years in order to reflect current perspectives on
literacies and their relationship to new and emerging
technologies.

Entities identified as being in key
leadership roles to adopt ICT
Digital Literacy policies and
programs

Ongoing, every two
years, commencing in
January, 2012

Communications and Outreach

Communicate revised definitions of Digital Literacy
to stakeholders every two years and forecast
changing practices necessary for capacity building.

Entities identified as being in key
leadership roles to adopt ICT
Digital Literacy policies and
programs

Ongoing, every two
years, commencing in
January, 2012

Document and share successful policies and
programs that promote Digital Literacies.

Entities identified as being in key
leadership roles to adopt ICT
Digital Literacy policies and
programs

Examples, collected
and reflected on a
central online site no
later than January 31%
of each year

Identify opportunities for partnerships between
public libraries, community technology centers, and
other community-based organizations to provide ICT
literacy services to local families and communities.

Entities identified as being in key
leadership roles to adopt ICT
Digital Literacy policies and
programs

Ongoing

Process Improvements and Tool Development

Develop a framework for analyzing and certifying
methods of Digital Literacy assessment that address
requirements of different schooling and workforce
contexts (work, school, home, etc.).”

Working group(s) to be convened
by the entities identified as being
in key leadership roles to adopt
ICT Digital Literacy policies and
programs

Timeline to be
developed by the
affected entities.

Identify different tools and methods for assessing
Digital Literacy proficiency within specific contexts.

Working group(s) to be convened
by the entities identified as being
in key leadership roles to adopt
ICT Digital Literacy policies and
programs

Timeline to be
developed by the
affected entities.

Invest in the strategic development of a strong
information technology (IT) sector that is responsive
to the needs of the community, schooling, and
workforce sectors.

Governor, the Legislature, the
California Emerging Technology
Fund (CETF), and others

Ongoing

Develop an online site that allows formal and
informal educators to share examples of ways
technology can be used to enhance instruction in
accordance with state and federal academic
standards while simultaneously building students’,
teachers’, administrators’, and higher education
faculty’s digital literacy skills.

Lead entity to be selected by the
entities identified as being in key
leadership roles (pg. 8-9) to adopt
ICT Digital Literacy policies and
programs

No later than January
31,2011

Make common and centrally hosted Digital Literacy
assessment tools and systems available to local
decision makers and families at low or no cost to
support Digital Literacy development.

Lead entity to be selected by the
entities identified as being in key
leadership roles to adopt ICT
Digital Literacy policies and
programs

January 31, 2012

Complete the development of the searchable Career
Technical Education (CTE) Pathways database so

California Department of
Education, California Community

January 31, 2012
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that students can identify IT college/career
preparation programs in their local area.

College Chancellor’'s Office and
their partners

Education and Workforce

Ensure that prior to adopting the Digital Literacy
recommendations related to curricula integration
strategies across Pre K-20 and workforce:

1) There is greater clarity regarding ways
of developing, accessing, and assessing
knowledge, skills, and practices in each
level for the four layers of competencies
described on pages 16 -18; and

2) Itis determined that Digital Literacy
curriculum and instruction that includes
the four layers of competency
development described herein exists
and is widely available to teachers and
students.

Included as part of the working
group discussions referenced
above.

Ongoing

Locate resources to fund the creation and/or
expansion of curricula to support educators
(communities, families, schools, colleges, and
workforce) in:

1) Assisting learners in situations where
there is an immediate need to know/learn
(i.e. just in time support); and

2) Developing knowledge, skills, and
practices that support Digital Literacy
needed for future work and schooling.

Note: Use of such curricula by teachers and others
would be voluntary in order to avoid unintended
increases in the burdens and requirements placed
on classroom teachers.

Entities identified as being in key
leadership roles (pg. 8-9) to adopt
ICT Digital Literacy policies and
programs

Ongoing

Iltem 8: Identification of Metrics to Ascertain the Achievement of ICT Digital Literacy

The California ICT Digital Leadership Council acknowledges the need to measure the achievement of the state’s
ICT Digital Literacy goals on an ongoing basis in order to document progress over time. Doing so will be
challenging since the Council does not currently have any resources to support such work. Therefore, it will need
to rely on the voluntary cooperation of the various entities with leadership roles in the attainment of the state’s ICT

Digital Literacy goals.

Metrics for the assessment that will be conducted every two years could include:

e Adherence to the process of revisiting the state’s definition of ICT Digital Literacy and assessing
outcomes and revising the State Action Plan at least once every two years.

e Progress toward meeting the goals and objectives contained in the Action Plan.

e Evidence that ICT Digital Literacy is being integrated into course and curriculum assessments as well as

institutional evaluations and regional/professional accreditation initiatives.

e Evidence of the adoption and use of multiple methods and purposes for assessment/evaluation (formative

and summative, and short term and longitudinal) within the entities that have a direct role in promoting

digital literacy.

e Review of assessment/evaluation methods (at the institutional/program level and, for educational and
workforce preparation programs, ways of assessing student outcomes).

Digital Literacy Pathways in California
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CONCLUSION

Together, the Governor's Executive Order and the groundwork laid by the California Emerging Technology
Foundation provide an excellent foundation for California’s next steps to ensure that learners of all ages can be
successful creators and/or users of technologies and technology-enabled content that enable the sharing of
information, thoughts and ideas, the production and delivery of goods and services, and participation in modern
society. The California ICT Digital Literacy Action Plan contains essential “next steps” for connecting with the
various entities that have unique opportunities to provide leadership in this area.

Forward progress is contingent on the actions of key partners, the continued work and monitoring efforts of the
California ICT Digital Literacy Leadership Council, and the ability to identify and secure resources to support the
actions called for within the plan. In many instances, efforts to promote ICT digital literacy simply require
individuals to develop ways of including this focus within activities that are already underway. In that sense,
progress can be made even in this era of limited funding. The members of the Digital Literacy Advisory
Committee and the Leadership Council are committed to the Governor’s vision, and look forward to continuing to
do their part to advance the recommendations contained herein.

Digital Literacy Pathways in California Page: 22



APPENDIX A

EXECUTIVE ORDER S-06-09
By the Governor of the State of California

WHEREAS Information and Communications Technologies (ICT) Digital Literacy is a defining component of
California's competitiveness for a knowledge-based economy and is growing in importance to attract capital
investment that will generate higher quality jobs; and

WHEREAS ICT Digital Literacy skills are vital to California's ability to compete successfully in a global information
and knowledge economy; and

WHEREAS ICT Digital Literacy is defined as using digital technology, communications tools and/or networks to
access, manage, integrate, evaluate, create and communicate information in order to function in a knowledge-
based economy and society; and

WHEREAS there is widespread recognition documented in numerous national and international reports by
entities such as the World Summit on the Information Society (WSIS) that ICT Digital Literacy is essential for
increasing productivity, improving quality of life, and enhancing global competitiveness; and

WHEREAS even though the first inaugural annual survey by the Public Policy Institute of California in partnership
with the California Emerging Technology Fund and Zero Divide (titled Californians and Information Technology)
found that nearly seven in ten Californians and strong majorities across demographic groups believe it is very
important to have Internet access, there is a persistent Digital Divide in California as evidenced by the fact that:

e Less than half of Latinos (48%) have home computers, compared with about 86% for Whites,
84% for Asians, and 79% for Blacks.

e Only 53% of Latinos have Internet access, and only 39% of Latinos have broadband connections
at home, while majorities of other racial or ethnic groups have both Internet access and
broadband connections.

e Only 32% of Californians are very confident about using the Internet.

e More than 56% of parents indicate that they visit their children's school websites, but only 30% of
those with household incomes under $40,000 indicate doing so, as compared to 84% of those
with incomes of $80,000 or more.

e Those with incomes under $40,000 remain far less likely than those with incomes over $80,000 to
use the Internet (58% vs. 97%) or to have broadband at home (40% vs. 89%).

e There is a disparity among ethnic/racial groups, income levels, and regions when comparing
rates of computer ownership, Internet access, and broadband connections at home.

e A majority of residents express concern that Californians in lower-income areas and rural areas
have less access to broadband Internet technology than others.

e There are indications that since 2000, computer use has grown among whites (79% to 85%) and
blacks (76% to 83%), as has Internet use (70% to 81% for Whites, 60% to 82% for Blacks), but
among Latinos, computer use has declined (64% to 58%) and Internet use is unchanged (47% to
48%), while Asians have seen declines in both their use of computers (91% to 81%) and the
Internet (84% to 80%). [NOTE: These numbers and percentages have been updated using
latest data from California’s Digital Divide published by Public Policy Institute of California — report
dated June 2009 available at http://www.ppic.org/content/pubs/jtf/JTF_DigitalDivideJTF.pdf.]

WHEREAS to ensure continued global competitiveness in today's knowledge-based economy, it is increasingly
important for workers to be able to cope with changes in the nature of work, shifts in the labor demand, and
changes in required ICT skills for the jobs being generated; and
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WHEREAS at the individual level, the ability to read, write, do math, problem solve, work in a team, think critically
and use ICT is essential to education and workforce preparation, employment success, civic participation, health
care, and access to entertainment; and

WHEREAS the State of California supports ICT for applications in government, education, workforce, health care,
business and other areas; and

WHEREAS it is recognized that all residents must have the opportunity for full participation in the educational,
civic, cultural, and economic sectors of California society and must have accessibility to and appropriate skills for
fully utilizing government, education, workforce, health care, business, and other services; and

WHEREAS it is an important goal to ensure that California residents are digitally literate, and that they recognize
the importance of (1) access to information and communications technologies regardless of income, geographic
location or advantage; (2) the provision of ubiquitous broadband service in a competitive marketplace at
affordable cost; (3) opportunities for residents to acquire ICT digital literacy skills in order to benefit academically,
economically and socially; (4) the development of a California ICT Digital Literacy Policy that declares that all
residents of California should be digitally literate; and (5) a seamless continuum of digital literacy competencies
with benchmarks, metrics, assessments and certifications endorsed by the State to identify the ICT digital literacy
proficiencies of residents, students, and workers; and

WHEREAS a California ICT Digital Literacy Policy would support a framework and continuum of digital literacy
skills, benchmarking, and metrics consistent with globally accepted standards, and would ensure accountability
for assessing progress and success; and

WHEREAS an ICT Digital Literacy Policy would be consistent with the Administration's goal to strengthen the
economy, expand the skilled workforce, and increase competitiveness in sciences, technology, engineering and
math industries and careers.

NOW, THEREFORE, I, ARNOLD SCHWARZENEGGER, Governor of the State of California, by virtue of the
power and authority vested in me by the Constitution and laws of the State of California, do hereby order effective
immediately:

1. A California ICT Digital Literacy Leadership Council (Leadership Council) is hereby established. It shall
be chaired by my Chief Information Officer. Membership on the Leadership Council shall include the
Secretary of Education, the Secretary of Labor and Workforce Development, the Secretary of Business,
Transportation and Housing, and the Secretary of State and Consumer Affairs. The Leadership Council
shall invite the Superintendent of Public Instruction to participate as a member of the Leadership Council.

2. The Leadership Council shall establish an ICT Digital Literacy Advisory Committee (Advisory
Committee). Membership on the Advisory Committee shall include representatives of entities with an
interest in ICT Digital Literacy, such as the California Economic Strategy Panel, California Workforce
Investment Board, State Board of Education, California Community Colleges, California State University,
University of California, public-purpose private-sector organizations such as the California Emerging
Technology Fund, California Business Roundtable, California Chamber of Commerce, American
Electronics Association, TechNet, and leaders from the private sector. The Majority and Minority Leaders
of the Senate and Assembly shall be invited to each appoint a Legislator to serve on the Advisory
Committee.

3. The Leadership Council, in consultation with the Advisory Committee, shall develop an ICT Digital
Literacy Policy, to ensure that California residents are digitally literate.

4. The Leadership Council, in consultation with the Advisory Committee, shall also develop a California
Action Plan for ICT Digital Literacy (Action Plan). The Action Plan shall include:
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a) Definition of the basic elements of Digital Literacy

b) Description and articulation of a "continuum™ of skills required for Digital Literacy

c) Strategies and actions for incorporating Digital Literacy into workforce training statewide.
d) Strategies and actions for incorporating Digital Literacy into K-12 and higher education.

e) Acceptable frameworks for assessment and certification

f) Recommended curricula consistent with the assessment frameworks

g) A timeline for implementation of the Action Plan

h) Identification of metrics to ascertain the achievement of ICT Digital Literacy

The Action Plan shall be consistent with the recommendations of the California Broadband Task Force
Report - January 2008: The State of Connectivity Building Innovation Through Broadband.

The California Workforce Investment Board (WIB) shall develop a technology literacy component for its
five-year Strategic State Plan to:

a) Raise the level of Digital Literacy in California by supporting technology training and integrating
Digital Literacy skills into workforce development activities

b) Expand Career Technical Education (CTE) opportunities and Digital Literacy programs in
community colleges

c) Build consensus at the State and local community levels by identifying Digital Literacy
ecosystems to drive models of excellence, benchmarking, and reliable metrics for measuring
success

d) Provide workforce examples of skills training and job-placement community-value projects for e-
government, e-health or other conveniences

e) Engage the ICT industry and entertainment mega-industry along with large employers to promote
applications

f)  Highlight collaborative models in underserved communities and culturally diverse populations

g) Build and resource a strong coalition empowered to achieve near-term action and results-oriented
outcomes

h) Reward success to reinforce best practices, individual champions, economic results, and public
awareness and support

These activities are to be accomplished through realignment of existing personnel and resources without
additional state funding. However, the Leadership Council is authorized to identify and deploy non-state
resources that can work in collaboration with State agencies to help build a public-private sector alliance
for the purpose of assisting in implementation of the goals of this Executive Order.

The Leadership Council shall submit the Action Plan to me by December 31, 2009 or sooner.
The Leadership Council shall comply with applicable open-meeting laws.

| FURTHER REQUEST that the Legislature and Superintendent of Public Instruction consider adopting similar
goals, and that they join the Leadership Council in issuing a "Call to Action" to schools, higher education
institutions, employers, workforce training agencies, local governments, community organizations, and civic
leaders to advance California as a global leader in ICT Digital Literacy by:

1.
2.

Incorporating ICT Digital Literacy into workforce training programs and curricula.

Supporting and promoting ICT Digital Literacy by encouraging all public agencies to optimize e-
government and the availability of public services online.

Requiring employers and employer organizations to identify requisite ICT Digital Literacy skills for 21st
century jobs and to articulate appropriate training and assessment standards to local, regional and state
agencies responsible for workforce training.
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4. Encouraging public and private sectors to join forces and form public-private partnerships to promote ICT
Digital Literacy.
| FURTHER DIRECT that as soon as hereafter possible, this Order be filed in the Office of the Secretary of State
and that widespread publicity and notice be given to this Order.

IN WITNESS WHEREOF | have hereunto set my hand and caused the Great Seal of the State of California to be
affixed this 22nd day of May 2009.
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APPENDIX B
Potential Definitions of Digital Literacy (or Literacies) - (Lankshear and Knobel, 2008)

Information literacy — Encompasses aspects of the evaluation of information, and an appreciation of the nature
of information resources (Bawden 21%).

Skills - Recognizing a need for information, identifying what information is needed, finding the information,
evaluating the information, organizing the information, using the information. OR connecting with information
(orientation, exploring, focusing, locating), interacting with information (thinking critically, evaluating), and making
use of information (transforming, communicating, applying) (Bawden 21-22).

Computer literacy — Discreet skill set (Martin 157).

ICT literacy — Using digital technology, communications tools, and/or networks to access, manage, integrate,
evaluate and create information in order to function in a knowledge society. Continuum, changes over time (not
mastery of static or technical skills) (Soby 130).

Skills - Assess, manage, integrate, evaluate, and create (Soby 131).

Digital competencies — Use tools interactively, interact in heterogeneous groups, act autonomously. Mere
knowledge and skills are not sufficient in themselves. Strategies, attitudes and procedures are also required
(Soby 133).

E-literacy — Combines the traditional skills of computer literacy, aspects of information literacy (the ability to find,
organize and make use of digital information) with issues of interpretation, knowledge construction and
expression (Bawden 25).

Network literacy - Focuses on effective use of Internet and other networked resources (Bawden 24).
Multimedia literacy — Ability to match the medium we use to the kind of information we are presenting and the
audiences we are presenting it to (Soby 139%).

Lankshear, C., & Knobel, M. (Ed.). (2008). Digital literacies: concepts, policies and practices. New York: Peter
Lang Publishing, Inc.
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California ICT Digital Literacy Assessments and Curriculum Framework

SectionI:  Purpose, Competencies and Performance Qutcomes

Purpose:

The purpose of the California ICT Dhgital Literacy Assessments and Curriculum Framework is to
provide a standardized approach for assessment, diagnosis, and continuous improvement of
basic information and communications (ICT) digital literacy skills for students and the

workforce. The framework builds upon:

*  The definition of digital literacy in the Californiz Folicy for ICT Digifal Liferacy.

* A recognition that all residents of the state benefit from being ICT digitally literate in
school, the workplace and 21 Century life.

*  Adoption of global standards and performance indicators for ICT digital literacy.

Definition, Elements and Competencies:

ICT digital hteracy as delineated in the Califormia ICT Digital Literacy Assessments and
Curriculum Framework 1s ability to use digital technology and communications tools, and/or
networks to access, manage, integrate, evaluate, create and communicate information in order to
finction m a knowladge soctety. Specifically, the elements, definitions and competencies are:

BASIC ELEMENTS OF DIGITAL LITERACY

Elements Definitions Competencies
Fnowing about and knowing kow fo collact - . - . . .

Access " : = Search, find, and retrieve information in digital environments.
andior retrigve information. !

Manage Applying an existing crganizational or Comduct a rudimentary and preliminary organization of accessed
classification schems nformation for refriieval and future applicafion.

. : . In‘erprat and represent mformadion by using ICT foals fo

nizrpreting and representing informadion - pre! F ¥ 3

Intesgrate = : synthesize, summarize, comeare, and contrast information from
summarizing, comparing, and confrasiing. -

multipls sources.

Makirg judgmenis about the quality, Judge the currency, aepropriateness, and adeauacy of miormation

Evaluate relevance, usefulness, or efficiency of and informafion sources for a specific purpose (including
information. determining authority, bias, and fimelines of materials].

. . . Adapt, apply, design, or invent information in ICT emvirerments [io
Generating information by adapting, applying RL 2Ry ? . . !
Craata desiaring, mvarting. or aulkoring Miarmasion descrke an event, express an opikion, of Suppart a kasic
aning, n 2.0 aana | argument, viewpaoint or position).
Communicate informalion persuasively fo - .
. . vy Communicate, adapt, and present information propedy in its context
Communicate | mes: nesds of varicus audiences through use | 7 - ~
X . (audience, media) in ICT environments and for a peer audience.

of an appropriate medium. !

Nota: Existing international and ratioral digital iteracy frameworks and assessment instruments all share these commion elemants
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Standards, Performance Indicators and Outcomes:

The standards, performance indicators and outcomes diseussad in the following sections are
basad on the above ICT literacy elements, definitions, and competencies and ars intended to:

* Provide guidance for development of a seamless contimuum of ICT digital literacy skills.

*# Ensure statewide standardized assessments of competencies.

*®  Aseist in identifying digital literacy skills gaps for advancement to full proficiency.

*  Provide a reliable performance guide to school administrators, educators, and
emplovers for use in diagnosis and continuous improvement of students and workers.

*  Cuide curriculum development.

*  Validate that certification of competency in basic ICT digital literacy skills achievement
is based on globally acceptable standards and performance indicators.

The post zecondary standards and performance mdicators and cutcomes are presented in
Section I and relate to the ICT digital literacy skills necessary for completion of academic and
professional degrees as recommended by the National ICT Literacy Policy Council. They are
based on extensive research and development efforts by natiomal organizations and major
assessment dewvelopers. Pilot projects related to these standards and performance indicators are
already underway in California State University (C50) four-vear post-secondary institutions -
with national assessment developers such as Educational Testing Service (ETS), among others.
C5U is considering incorporating these performance indicators and outcomes into academic
reguirements. Howewver, to date, there is no standard pelicy in place for the State. It is
recommended that California adopt these standards for the post secondary segment.

Comonunity Colleges, vocational programs, schools and tmstitutions and the industry entry
level digital literacy assessment reguirements have been grouped together in Section II under a
separate category. This grouping rests on the assumption that in general vocational education
students and entry level workers seeking certification in work force preparation mav require a
higher level of remediation and concentration on the basic literacy skills than students in four
vear academic and professional programs. Test developers, such as ICDL-US and Certiport, are
working with California Community Colleges and employers en a number of pilot projects that
use a variety of ICT skills assessment instruments for certification of work force competencies in
students. There are no national or statewide recognized standards, performance indicators or
outcomes for certification at this Hime for ICT digital literacy competency in the community
colleges, vocational programs, or for entry level workfores.
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In the K-12 education ssgment, ICT digital literacy competencies and asssssment presents a
more complex paradigm. Digital literacy is breadly co-mingled with techmelogy planning,
professional development, the incorporation of skills into existing curriculum, administrative
support, and access to technology. The Intermational Society for Technology in Education
(ISTE) and the Partnership for the 21 Century Skills, a national collaboration of education
associations and businesses, are the two leading organizations in identifying FE-12 digital
literacy skills and assessment approaches. While there is no national standard at E-12, many
states have already adopted and aligned the recommendations of these srganizations into their
locally approved curriculum and assessment standards. Many school districts in California are
already incorporating the ISTE Mational Education Tedhmolopgy Standards (INET'™S) and
performance indicators into their curriculum and technology planning processes. It is
recommended that California adopt the ISTE NET™S Standards for E-12 education which are
discussed in more detail in Section ITL

In summary, in each of these segments the current approaches for standardization and
certification of ICT digital literacy skills wary. Howewer, there is consensus among key
stakeholders that measurement of ICT digital literacy skills and performance outcomes must be
in compliance to a comunmon definition, consistent competencies, and globally acceptable
standards. It is clear that the post-secondary academic segment and the E-17 segment have
made much progress in this regard, and that it would be to the benefit of California to adept the
working modsals already in progress that are discussed herein.

However, there remains a need for development of a seamless contimmm of ICT digital literacy
competencies that are aligmed to assessments, certification and cwmricula. Califormia has the
opportunity to take a leadership role in developing such an imnovative model to standardized
certification for ICT digital literacy skills.  Therefore, it is recommended that a vendor
independent seamless continmum for Califorsma ICT Dhgital Literacy Assessment and Cerfification
be developed that incorporates ICT digital literacy standards, competencies, and alipnment of
assessments for K-20 and the workforce. Such a confinuum would facilitate the assessment and
certification of students and the workforce in ICT digital literacy. Furthermore, individuals
could be better informed and self-empowsred to acquire the necessary skills nesded for
gducational attainment and reaching career geals. The rationale and approach ars discussed
further in Section IL
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Section II:  Standards, Performance Indicators, and Outcomes

A. Four Year Post Secondary Education

The Assocation of College and Fesearch Libraries (ACEL), a division of the American Library
Association (ALA) is considered the premier source for standards, performance indicators, and
outcomes for assessment of ICT digital literacy competencies at the Post-Secondary Level. The
ALA standards were reviswsd and approved by the ACEL Standards Committes and Board of
Directors. The ACREL framswork has besn adopted by multiple academic institutions and
commercial assessment developers. Additionally, the Mational ICT Literacy Policy Council, a
collaboration of business and education crganizations has endorsed them. In February 2007,
the Mational ICT Literacy Policy Council met in Washington, DT, to draft definitions of
expected ICT literacy standards for students entering college and tor college students beginming
adwvanced course work. The resulting standards are the "foundational’ level of ICT literacy for
minimally expectad performance of first and third-vear college students, and are incorporated
inte ICT literacy assessment instruments of the Educational Testing Service (ETS) 1Skills™
Azsessment. ETS is already using the assessment in pilot programs in the California State
Uniwversity System and with multiple four-year institutions nationswide.

There are five standards and twenty-two performance indicators which focus upon the needs of
students in higher education at all levels and which identify a range of cutcomes for assessing
student progress toward information literacy. These cutcomes serve as guidelines for faculty,
librarians, and others in developing methods for measuring a student's ICT digital literacy
competency. It is recommended that all the California post-secondary systems adopt these
standards, performance indicators and outcomes. The five specific standards identified by
ACEL and the Natiomal ICT Literacy Policy Council ars:

Standard One

The information literate student determines the nature and extent of the information needed.
Standard Twao

The information literate student accesses needed information effectively and efficiently.
Standard Three

The information literate student evaluates information and its sources critically and
incorporates selected information into his or her knowledge base and value system.

Standard Four

Thea infarmation literate student individnally or ag 2 mamber nf & ornnn ness iInformatinnm
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B. Community Colleges, Vocational Programs, Schools and Institutions, and
Industry

Standards, performance indicators and cutcomes for ICT digital literacy skills for work force
preparation, advancing of emplovess already in the workforcs, benchmarking, and certification
are varied and lack standardization. There has been no parallel standardization effort at
Community Celleges to that of the National ICT Literacy Policy Council for the four-vear
institutions. To date, the assessments and curricula have been primarily driven by competitive
vendors with a primary interest im marketing tests for industry related computer skills
standards or techmical competencies for jobs related to information techmology. For example,
Companies such as Microsoft and Cisco, Movell, Linue, among many others, have wide-ranging
testing materials with support curriculum that relate directly to their products. Their skills
tests, known generally as IT assessments, are available either directly from the company or
through numercus re-sellers.

Most of these basic computer skills certifications and training programs are costly for the test
taker and foous on identifving and walidating use of vendor specific software programs or the
operating systems and application programs for computers. IT assessments seem to adequately
measure and provide certification of higher-level candidates om primarily the technical skills.
However, it is possible that over half of the students in community colleges today are lacking in
basic ICT literacy skills required to even sffzctively operate a computer and navigate typical
application suites because of deficiencies in basic literacy skills.

Intemationally, twe leading companies have dominated the work force for basic digital literacy
assessment areas — Certiport with its Irternet and Computme Cove Cerfification (IC3) and
International Computer Dhiver’s License (ICDL) with a work skills assessment, and known for the
Computer Drivers License Cerfification. Both companies reference multiple countries using their
assessments for both standardized benchmarking and regional and natiomal levels, and for
individual digital literacy work force assessments. Additionally, the Computing Industry
Assodation (CompTIA) has a technelegy certification called CompTIA A+ certification. This
assessment falls into the IT category and proves a candidate has a broad base entry-level
knowledge and competency in core hardware and operating system technologies, including
imstallation, configuration, diagnesing, preventive maintanance and basic networking. These
assessment providers all collaborate to one degree or another with traiming providers,
institutions and emplovers throughout Califomnia.

Mon-profit organizations have also entered the IT assessment area. Most notably, the National
Workforce Center for Emerging Technologies (WWCET) in Ballevue Washington and Education
Development Corporation (ED(C) are considered the two leadsrs in developing IT skills sets for
the workforce. Their career clusters, standards and frameworks are adopted nationally and
internationally. Howevsr, their skill ssts are primarily focused on the technical requirements
for job skills and do neot, per se, delineate basic competencies for ICT digital literacy that
incorporate both the technical and cognitive competencies of a 21* Century workforce.

|
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These wvarious approaches, while of a quality standard individually, only provide partial
solutions to the broadsr need for standardized measuring of a candidate’s competencies on all
the basic elements of ICT digital literacy. They are, at best, a “patchwork quilt” approach to
standardized assessment and certification for job training initiatives, private sector emplovers,
vocational training programs, and public sector traiming needs throughout California.
Furthermore, the lack of a standard assessment and certification of basic ICT digital literacy
contributes to a3 general confusion as to what assessment measures what skill, and if all
competencies are coverad by the various assessments, and most importantly, if the candidate
can be certified as competent at a basic level of ICT digital literacy.

C. MNeed for a Vendor Independent Seamless Continuum for ICT Digital Literacy
Certification

As stated previously, a variety of commercial assessment instruments are currently available for
assessment of wvarious performance indicators of ICT digital literacy skills. However, no
overarching standardized continuum of skills exists that is in alipnment with the Califomia
definition of ICT digital literacy or globally recognized ICT digital literacy certifications.
Furthermore, the available assessments tend to be costly to the candidate, and most likely cost
prohibitive to the public sector for large scale benchmarking at a regiomal or state level.

There iz consensus that a vendor independeant seamless comtinuum of ICT digital literacy skills
is necessary to track continuous progress from KE-20, to workforce skills preparation to ongoing
workforce training requirements. Such a comprehensive continuum could be used to determine
a student’s or candidate’s initial level of digital literacy skills for placement, diagnosis, and

remediation as well as ongoing competency achievements.

The continaunm must be based on California’s definition of basic elaments and competencies of
ICT digital literacy, developed to accepted global standards, and aligned to assessment
instruments and currculum syllabi. This will ensure benchmarking, uniformity in the mastery
of digital literacy competencies, and alignment for comprehensive diagnostic and remediation.

Assessment developers and standards developers collaborating with CETF on the California
ICT digital literacy effort indicate that certifications aligned with a seamless continuum of ICT
digital literacy skills, and supported by aligned curriculum, are critical to achisving a goal of a
digitally literate citizenry for California. Cnee placed on a contimum by an initial assessment
of basic ICT digital literacy, candidates could then continue to refine their skills development,
and could more effectively be directed to curriculum requirements for mastery of higher levels

of competencies throughout their educational process and career path.
Therefors, CETE, in collaboration with assessment developers, businesses, associations, and

vocational stakeholders, is taking the lead in convening the expertise to develop this seamless
continuum in crder to attain the Califorsie ICT Digital Liferacy Assessment and Cerfification.

35



CETF ICT Dugital Literacy Imtiative — Consensus Document — November 2008

A statewide collaborative effort will reguire an implementation strategy that clearly delineates
accountability for decision-making processes, timelines, provisions for large-scale deployments
and rollouts to validate the continuum, alipnment and metrics. There must be from the onsst
clarity and a shared wision for success. In working with keyv stakeholders to develop such an
approach, CETE mmust insist that the contimuum and assessments mest the following basic
requirements:

Ee able to attract multi-stakeholder “buy-in" during development process.

Ee able to assess both basic literacy and ICT digital literacy skills,

Be cost effective.

Ee delivered in a ghort time at many locations with online security.

Be accessible to special needs groups and multilingnal.

Be endorsed by employers and business associations as essential in getting a job.
Ee endorsed by Assessment Providers as the basic ICT digital literacy continuum.
Ee validated to global standards and performance levels and accepted in California.
Be aligned to syllabi, currioulum and diagnostics.

There is no reason to reinvent the wheel. Standards, performance indicators, and assessments
currently exist. The challenge is to assemble the piece parts in a coherent and seamless way to
achieve a model that meets the requirements for California.

At a minimum, the following widely used standards, assessments, performance indicators and
certifications must be reviewsd and considersd in assembling the continmum:

¢+ ACT Work Kevs Assessments

o Cerlipori IC3

»  ETSiskills/ICT Certification Exam

¢ [CDLUS - Digital Literacy Assessment

¢ ACEL and the Natienal ICT Literacy Policy Council Standards
» ISTE*MET"S (discussed in Section IOI).

Summary descriptions of the skills performance outcomss and assessments are in the
Appendix, pages 14-22.
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Section ITT: Standards and Performance Indicators — K-12 Education
A, Standards and Performance Indicators for Students

The Internaticnal Socisty for Technology in Education and Training (ISTE) is considered the
premisr source for standards, performance indicators, and ocutcomes for assessment of ICT
digital literacy competencies at the E-12 Level. The ISTE MNational Educational Technelogy
Standards for Students [WETS) have been adopted by multiple institutions and E-12
commercial assessment developers. In addition, the Partnership for 21* Century Skills, a
leading advocacy group for digital literacy skills, and collaborative effort of educators and
business stakeholders, has developed guidelines with elements of 21 Century leaming for E-12
that incorporate METS. It is recommended that the California E-12 systems also adopt these
standards into student performance outcomes, and that the NET5 be considered in the
development of a seamless continuum for ICT digital literacy assessment and certification for
California. The dstailed NETS performance standards for E-12 students are found in Appendix,
page 23.

Educational professionals regard eighth grade as a good benchmarking grads for assessing
digital literacy. An assessment targsted directly at eighth grade is the NET*5 Onlire Techrology
Assessment developed jointly by the Intermational Society for Technology in Education (ISTE)
and Microsoft. It focuses on the use of ICT to demonstrate achisvement in analvtic, production
and communication skills. The assessment’s twelve 30-minute activities require stundents to use
a variety of Microsoft's most commonly used Office applications Word, Excel, PowerPoint,
Intemet Explorsr, Cutlock, Access and FrontPage - to complete real world tasks such as writing
a business letter or constructing a slide presentation on “The Mine Planets.” The assessments
offer formative information about students’ skills and have been offered as an online tocl for
teachers and administrators to gauge their students’” progress towards No Child Left Behind
(MCLE) 5th grade technology-literacy requirement. To date no similar standardized evaluation
instrument for high school exit proficiency is available.

I5TE has developed a resource list of vendor products that are in alignment with all or selected
METS standards. F-12 districts cam refer to this reference in selecting assessments.

In addition to the student performance standards in ICT digital literacy, it is important that the
E-12 school environment promets a mindset of ICT development. This includes recognizing
that Teacher Librarians, along with classroom teachers, have a significant role in teaching ICT
digital literacy skills. It is this partnership that contributes to successful integration of digital
literacy into the curriculum. The following framework provides a guide for considsration as
educators incorporate ICT digital literacy requirements imto the pedagogy, curriculum and
assessment.

10
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Stapes of ICT
Development and
Approaches to
ICT Teaching and
Leamimg

Emerging
DHscovenmg ICT
tools.

Applying
Leaming how to
use ICT.

Infusing
Understanding
heoowr and wihen to
use ICT fo achieve
particular
Purposes.

Tranzforming
Specializing in the
use of ICT toals.

Indicators of ICT Development in a K-12 School Environment

Leaming and Teaching
Pedagogy

Teacher-centered pedagogy:
Foous iz on knowledpe and
skills of ICT.

Teacher-centered pedagogy:
Foous is on fundamental
knowledge and skills to
apply ICT in discrete areas.

Student-centered pedagopy:
Focus is on collaboration and
commmurdcation, use of
different information sources
and application of ICT for
wvarious standard purposes.

Student-centered pedagopy:
Focus is on active
experimental learming,
critical thinking and
dedsion-making capabilities.
ICT is applied for
individualization of learming
and a range of other
purposes.

Understanding of Carriculum

Stadents’ ICT literacy is
developed during spedal ICT
lessoms. Target: toteach
students to understand and use
hardware and softwars.

ICT is applied within discrete
subjects in artficial isolated
subject conbescts.

Curriculum is crganized on a
problem-bazed anthentic basis.
ICT and different subjects are
inteprated. ICT (and ICT
literacy) iz a tool used for
accomplishment of various
authentic tasks. Frojects and
other resource-based leamimg
methods are dominant.

Curriculum iz tailored o sach
student's ndividual needs.
Blended leamming enwironments
and leamning management
svstems are used in the
te=aching and leaming process.
ICT Literacy is emhanced and
applhed while accomplishing
various leamming tasks.

Aguesiment

ICT capabilities are assessed
separately from students’
capacities n other domains.
Arzecrment iz a responstbiliby
of the ICT subject teacher.
hizinly knowledge and
technical skills are assessed.
hinltiple-choice questions and
other standard test techmiques
are used.

Azsmcement focuses on skills
and abilities fo perform tazks.
ICT Literacy is assessed
separately and as a part of other
subjects. Assessmentisa
responsibility of isolated
beachers.

Evaluation iz integrated and
maoderated across subject areas.
Agseszment focuses on
attainments in subject domains.
FPortfolios and multple media
are used fo demonstrate
attainments. ICT literacy
inchedes techmical, copnitive,
social and ethical aspects.
Evaluation is the responsibility
of the shadent.

Evaluation iz confmeous and
holistic. Leamer-oriented,
open-ended, project-based,
peer-mediated evalation
approaches are used. ICT
literacy is a part of basic
Iiteracy. Various communities
are involred in the assessment.

Progress in implementing ICT at a school and indicators that describe ICT literacy.

Anderson, J. & Weert, T. (2002). Informaiion and communication technology in education. A

curriculum for schools and programme of teacher development.
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B. Performance Indicators for Teachers and Teacher Librarians

Building en the ISTE METS for Students, the ISTE NETS for Teachers (NETS#T) standards focus
on pre-service teacher education, and define the fundamental concepts, knowledge, skills, and
attitudes for applying technology in educational settings. All candidates seeking certification or
endorsements in teacher preparation should meet these educational technology standards. It is
the responsibility of faculty across the university and at cooperating schools to provide
opportunities for teacher candidates to meet these standards. Teacher Librarians also need to
mieet these standards because they are frequently the key professionals at a school site that have
responsibility for teaching multimedia, ICT and information literacy skills.

The categories of standards with performance indicators listed below are designed to be general
enough to be customized to fit state, university, or district guidelines and vet specific enough to
define the scope of the topic. Performance indicators for each standard provide specific
outcomes to be measurad when developing a set of assessment tools. The standards categories
and the performance indicators also provide guidelines for teachers currently in the classroom.
It is recommended that these categories of standards be built into the teachsr credentialing
requirements in-service training competencies, and are considered in the development of a
seamless continuum of ICT digital literacy competencies im Califormia. The categories of
standards with overall performance indicators are:

TECHNOLOGY OPERATIONS AND

COMNCEPTS 3. ASSESSMENT AND EVALUATION
Teachers demonstrate a sound understanding of Teachers apply technology to facilitate a
technology operations and concepts. variefy of effective assessment and

evaluntion strafegies.

1. PLANNING AND DESIGNING PRODUCTIVITY AND
LEARNING ENVIRONMENTS AND PROFESSIONAL PRACTICE
EXPERIENCES Teachers use technology fo enhance thetr
Teachers plan and design effective learning productizity and prafessional practice.
environments and experiences supported by SOCIAL, ETHICAL, LEGAL, AND
technslogy. HUMAN ISSUES

2. TEACHING, LEARNING, AND THE Teachers understand the social, ethical,

CURRICULUM

Teachers tplement curriculien plans that
clude methods and strafegies for applying
techmelogy to mummize studert leariing.

legal, and huonan issues suwrrounding the
use of fechnology tn PE-12 schools and
apply those principles h practice.

Complete skills performance requirements for all teachers can be found in Appendix, page 27.
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C. Performance Indicators for Administrators

Fecognizing that administrative vision and leadership is a key ingredient in successful
techmology programs in school districts, ISTE has also developed standardized performance
indicators for administrators. They identify performancs in the following categorias:

Leadership and Vision

Learning and Teaching

Productivity and Professional Practice
Support, Management, and Operations
Azsessment and Evaluation

Social, Ethical and Legal Issues

A

Full descriptions of the performance indicators for these categories can be found in Appendix,

page 29,
D. Social Networking, Web 2.0, and Acceptable Use Policies (AUP)

In addressing ICT digital literacy requirements, school districts must also take into
consideration their policies for how students and teachers are able to use online tools to access
applications and rescurces. For example, access to Web 2.0 toals, such as blogs and podeasts,
are often blocked by districts, suggesting a need to revise current policies to keep abreast of
teclmology developments and new applications. Teacher librarians have enthusiastically
embraced online web 2.0 courses offered by the California School Librarians Association
(C5LA). This has added hundreds of curriculum connection ideas to already available
curriculum. Yet, many teachers and students are unable to access these resources due to district

blocking.

Districts ragquire Acceptable Use Policies [AUF) for parents, students and district employees to
use Internet workstations. However, communications technology ethics, Intemest satety,
copyright, piracy, plagiarism, peer-to-peer file sharing, and other topics are words and subjects
not uniformly understood. AUPs protect districts from liability but do little or nothing to
inftorm and educate users (teachsrs and students) or parants about what they are sipgning. For
example, a prerequisite tutorial would be appropriate before signing an anmual AUTP. Each
district could contribute to the advancement of digital literacy by using an online tutorial to
meet this need. Tutorials should be required (for students and emplovess) or made available
(for parents) before signing an AUP as a basic digital literacy online course similar to what
businesses raquirs in anmual policy coverage for employees.
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APPENDIX

Nattonal ICT Literacy Policy Cormetl ICT Literacy Skills
Educational Testing Service (ETS)
Post Secondary Focus
Intermediate Foundational ICT Literacy Skills

Demonstrate abilitiss that build en the core foundational skills of ICT literacy (define, access,
manage, and use information). The leamer selects and applies appropriate ICT tools to
synthesize, integrate, and assimilate information, to evaluate evidence and infer conclusions, to
create and reflect on information processes and products, and to communicate results in a
persuasive, ethical, and legal marmer. These abilities are demonstrated at a skill level necessary
to succeed in 3 year postsecondary studies and/or the workplace.

Define: Articulate a nesd for information that defines a hypothesis or problem in operational
terms.

Access: Develop and apply a systematic strategy for ethically and legally finding, retrieving,
and sorting information from a variety of relevant sources, representing a wide spectrum of
perspectives, acknowledging sources appropriately.

Evaluate: Judge veracity, bias, primacy, persuasivensss, and completensss of information and
information sources for a specific purpose.

Manage: Devalop and apply a comprehensive systam to classify and pricritize information in
order to idantify and clarify interrelationships.

Integrate: Synthesize information from a variety of sources and perspectives, compars and
contrast arpuments, identify trends and pattermns, and infer conclusions.

Create: Generate information new to the leamer through critical review and revision of
assimilated information. Develop supported arguments and warranted conclusions to address
the task at hand.

Communicate: Communicate information persuasively to meet neads of various audisnces
through the use of an appropriate medium.

(Source: wuww.ets.org )
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Post Secondary Standards, Performance Indicators, and Outcomes

(American Library Aszociation — ACRL Standards for Information Litevacy)

Source: hitp:/fwww.ale orefala’acylacrlstandardstnformationliferacycompetency cimslassess

Standard One

The information literate student determines the nature and extent of the information needed.

Performance Indicators

1. The information literate student defines and articulates the need for information.

Ohutcomes 3. Confers with instructors and participates in class discussions, peer workgroups, and
Includs elecmonic discussions o idennfy 3 research topic, or other informaton need.
b. Develops a thesis starement sud formmlztes guestions based on the informarion nead.

Explores gensral information sources to increase familizrty with the topic.
Diefines or modifies the infonmation nead to achieve a manageaile foous
[denrifies key concepts and ferms that describe the mfonnation need.

Hw R

Facognizes that existing mformanon czo ba combmed with criginsl thonghs
experimentation, snd'or analysis to produce new information.

2, The information literate student identifies a variety of types and formats of potential
sources for information.

Ohbeomes 3. Hnows how information is formally and informally produced, crzanized, and
Trclude disseminatad.
b. Fecogmzes that knowledze can be organized mio disciplines thar influence the way

information is accessed.

[dewrifies the value and differences of potennal resources in 2 vanety of formars (e.z.,

multimedia, database, website, data set, andio/visuzl, and book).

d. Idennfies the purpose and andiance of potennal resources (e.z., popular ws. scholarly,
current vs. historical).

2. Differennates between primary and secondsry sources, recognizing how their nse and
importance vary with aach discipline

f.  Reslizes thar informstion may need o be constmucted with raw dats from Primary
sources,

m

3, The information literate student considers the costs and benefits of acquiring the needed
information.

Chutcomes 3. Detarmines the svailability of needed mfonnaton and makes decisions on broadening the
Includs information seeking process beyond local resources (e.g., interlibrary loan; wsing resources
at other locanons; obtalnmg images, videos, ext, or sound)
b.  Considers the feasibility of acquirmg 2 new lanzuage or skill (e g, foreign or discipline-
based) m order to gather needed information and o vnderstand s context
Defines a realistic overall plan and timealine to acquire the needed information.

I

4, The information literate student reevalunates the nature and extent of the information
need.

Outcomes 3. Feviews the ininal informaton need to clanfy, revise, or refine the gquestion.
Imcluds b. Describes criteria used to make information decisions and choices
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Standard Two
The information literate student accesses needed information effectively and efficiently

Performance Indicators

1. The information literate student selects the most appropriate investigative methods or
information retrieval systems for accessing the needed information

lheares a. Identfies approprizte investizative methods (e.g., laboratory experiment, simulation,
fieldwork).

benefits and applicability of varous mvestzatve methods

; the scope, content, and crzapizanon of information remieval systems.

cient and effective approaches for accessing the information needed from the
inw E"Jzatl ve method or information remmieval system.

oo

2, The information literate student constructs and implements effectively designed search

strategies.
Chuteormes 3. Develops a research plan appropriate 1o the myvestizative mathod
Imclude b.  Identfies keywords, synowyms and related terms for the information nesded.

. Selects conmolled vocabulary spectfic to the discipline or information remwieval source.

d.  Constmicts a search strategy nsing appropriate commands for the mfonmanon refraval
system selected (2.g., Boolean operators, tnncanon, snd proximity for search engmes;
iuternal erganizers such as indexes for books).

e Implements the search smategy in vardons information remieval systems using different
user interfaces and search engmes, with different commeand langnages, protecols, and
search parameters

f  Implements the search using investigatve protecols appropriate to the discipline.

3. The information literate student refrieves information online or in person using a variety
of methods.
Ohtrormes 1. Uses various search systems to retrieve information in & varety of formats
Inciude 2. Uses various classification schemes and other systems (e.g., call oumber systams or
indexes) to locare information resources within the library or to identify specific sites for
phvsical exploration.

3. Uses sperialized onlme or m parzon services availzbles at the instimiton to remeve
information needed (e.z., mterlibrary loan'document delvery, professional associztions
instimrional research offices, commmumity rasources, expears and practifioners)

4 Uses surveys, letters, interviews, and other forms of mguiry to retrieve primary
information.

2. The information literate student refines the search strategy if necessary
Dhteawmes A Assessas the quantity, quality, and relevance of the search results to datemmine whethar
Imciude alremative information remeval systems or investzative methods should be utlized.

b, Idenrfies gaps m the informstion remieved and detarmines if the search srategy should be
revised

c.  Fepeats the search nsing the revised soategy 35 necessary

5. The information literate student extracts, records, and manages the information and its
SONEFCRS.
Chatearmes A Selects smong varouns [E-:huu:l]u:-gies the most appropriate one for the task of exmactng the
Tnciude neaded information (e.z2., copy/'paste software fanctons, photocopier, scanmer, andio visnal

equipment, or expla IB.TCI]'\ insruments)
b, Crestes a system for organizing the information
Differentiates berween the types of sources cited and understands the elements and comec:
syntax of a citzfion for 2 wide range of resources
d. Fecords all pertinent citation information for funoe referance
s [Jses various techuologies 1o manaze the informaton selected and crzanized

m
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Standard Three
The information literate student evaluates information and its sources critically and
incorporates selected information inte his or her knowledge base and value system.

Performance Indicators

L. The information literate student summarizes the main ideas to be extracted from the
information gathered

Dritcormes a. FReads the text and selects main ideas
b. Fesrates textual concepts in his'her own words and selects data acourately
¢ Identfies verbatim marerial that can be then appropriately quoted

2 The information literate student articulates and applies initial criteria for evaluating
both the information and its sources,
Ohtrormes 3. Examines and compares information from various sources m order to evaluate reliability,
Tnciude validity, accuracy, authority, timeliness, and potnt of view or bias
b.  Anslyzes the smucnre and logic of supporting arguments or mathods

Fecognizes prejudice, decepiion, or manipulatnon
Facoguizes the cultural, physical or other context within which the information was
created and understands the inpact of context on mterpreting the mfonnation

o

3. The information literate student synthesizes main ideas to construct new concepts.

Dhteowmes 3. PFecognizes interrelatonships among concepts and combimes them inte potentially nsafal

i primary statements with supporting evidence

b. Extends initial synthesis, when possible, at a higher level of abstraction to construct new
byvportheses that may require additional information

c.  Unlizes computer and other technologies (e.z spreadsheets, databases, mmlomedia, and
andio or wisual equipment) for smdying the mieraction of ideas and other phenomena

2, The information literate student compares new knowledge with prior knowledge to
determine the value added, contradictions, orother unique characteristics of the

information.
Dhubrormes A Determuines whether informaron sarisfies the research or other information need
Inciude b, Uses conscionsly selected crreria to detarmine whether the information conmadicts or
werifies mformation used from other sources

c.  Draws conclusions based npen information gathered

d.  Tests theories with discipline-appropriate techniques (& g., simmlztors, experiments)

2. Determines probable acouracy by questoning the source of the data, the limdtations of the
informanon gatherme tools or strategies, and the reasonzbleness of the conclusions

f.  Integrates new information with previous infomnation or knowledge

g  Selects infornation that provides evidence for the topic

5. The information literate student determines whether the new knowledge has an impact
on the individaal's value system and takes steps to reconcile differences.

Cruteores 3. Investigates differing viewpoints encovmierad in the literanra
Insiude b Detarmines whether to incorporate or raject viewpoints encounterad

. The information literate student validates understanding and interpretation of the information
through discourse with other individuals_ subject-area experts, and'or practitioners.

Ohtroemes a.  Participates m classroom and other discussions
Tnciude b. Participates m class-sponsored alectronic communication forums designed to encourage
discourse on the topic (e.g., email, tulletin boards, chat rooms)
¢ Seeks experf opinion thronzh a vanefy of mechanisms (e.z.. inerviews, email listservs)

7. The information literate student determine: whether the initial query should be revized

Chteawmes 3. Detarmines if original information need has besn sansfied or if additional information is
Tmclude nesded

. Feviews saarch smategy and incorporates additionsl concapts 35 necessary

c.  Feviews informaton retdeval sources used and expands o include others as needed

if
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Standard Four
The information literate student, individually or as a member of a group, uses information effectively
to accomplizh a specific purpose.

Performance Indicators

1. The information literate student applie: new and prior information to the planning and creation
of a particular product or performance.

2. Orzamizes the content in a manner that supports the purposes and format of the product or
performance (2 g. outlnes, drafis, storyboards)

b, Aniculates knowledge apd skills transfemred from prior experiences to planning and creating the
product or performance

. Integrates the new and prioT information, incloding quotations and paraphrasing, in a manner that
supports the purposes of the product or performance

d  Manipulates diprtal text, images, and data, as needed. fransferring them from their original locations
and formats fo 2 new comsext

2, The information literate student revises the development process for the product or
performance.
Chutearmes a.  Maintzins 3 journal or log of acmvities related to the infonmation seekmg, evaluating, and
Tuctude commnicating process
b Feflects on past successes, failures, and alternative smategies
3. The information literate student communicates the product or performance

effectively to others.

a2 Chopses a commanication medium and format that best suppoents the purposes of the product or
performance and the intended andience

b, Uses a range of information teckmology applications in creating the product or perfonmance

¢ Incorposates principles of design and commnmication

d  Communicates clearly and with a style that supports the purposes of the intended andience

Standard Five
The information literate student understands many of the economic, legal, and social issues
surrounding the use of information and accesses and uses information ethically and legally.

Performance Indicators

1. The information literate student understands many of the ethical, legal and socio-
gconomic issues surrounding information and information technology

Dhuteawmes 2. Idemtifies and discwsses issues related to pmvacy and secumty m both the print and electronic
Inciude BLViroumants
b.  Idemtifies and discusses
o Identifies and discus
ates an nnderstanding of intellecial property, copy

ues related to free vi. fee-based access to information
ues related to censorship and freadom of speach
t. and fair usa of copynghted

is

2, The information literate student follows laws, regulations, institutional policies, and
etiquette related to the access and use of information resources.

Chuteaommes a.  Partcipates in elecironic discussions following accepted practces (e g. "Metquette™)

Uses approved passwords and other forms of ID for access to mformation resources
Complies with instinitenal policies oo access to mformation resouTces

Prezamves the integrnty of informaton resources, squipment, systems and facilitias

Legally obiains, stores, and disseminates text, data, imapes, or sounds

Demonstrates an understanding of what constinates plagiarism and does oot represent work
atributable to others as hizber own

g Demonpstrates an understanding of institutional policies related to buman subjects research

o e

3. The information literate student acknowledges the use of information sources in
communicating the product or performance.

A Salects an appropniate decumentstion style and uses it consistently to crite sources
b Posts permission granted notices, s needed, for copyrighted material
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International Computer Driving License (ICDL) Modules

ECDL /ICDL recognition in the world
Globally 7 Million Certifications Issued or in Frogress

Updated December 2007

Argentina Egvpt Luxemburg 5ri Lanka
Aunstria Estonia Malaysia 5t Lucia
Bosnia and Greece Namibia. South Africa
Herzegovina (BiH) Hungary New Zealand Switzerland
Canada Ireland Oman United Arab
Chile Israel Poland Emirates
China Italy Portugal United Kingdom
Colombia Jamaica Fomania USA

Croatia Jordan Serbia &

Cyprus Libva Montenagro

Czech Republic Lithuania Slovenia

S5kalls and Performance

Module I - Concepts of Information Technology (IT)

51.']]:.@ for Module 1, Comcepis s_f I-g_Fc"r.-mi'::la-: l"e.:'mc-.':lg_y (ITh. F:ul.".'d.c: the basis for the ﬂ'l.em"_v\-':*as:d tast i this

module domain.

El}rnu:pnin: Cu:m:ep!: of Information Iedmnlng_v (IT), r\eq_u:i:z: the candidate to have an ur.d.ers-tand.h.'.g of some of the
main concepts of IT at a general level The candidate is required to understand the make-up of a personal computer
in termes of hardwars and soffware and fo understand some of the :Du.'l.v:\ep‘h- of Information Ted'l.n.nlugj: (IT) swch as
data storage and memory. The candidate shall also understand how information networks are used within
computing and be aware of the uses of computer-based software applications in everypday life. The candidate shall
appreciate health and safety issoes as well as some envirommental factors involved in using computers. The

candidate chall be aware of some of the important seqarity and legal issues assodated with using computers.

Module 2 « Using the Computer and Managing Files
Modnls Z, 'u'sl'.ug the Computer and .!v:[.:lr.!_g'!:—:g Files, p-:ul.".'dz: the basiz for the p:arﬁ.c\e-b:.xd tezt in thiz module

domain.

Synopeis: Using the Computer and Managing Files, requires the candidate to demonstrate knowledge and
competence in using the common functions of a personal computer and its operating system. The candidate shall be
able to aﬂ;iu:l: rradm s:i‘l:ings-_. e the bdlb-in Zh:'.P frabures and de=al with a nm-r:s?mding :.P_n];'n:a.ti.un. He or zhe
shall be able to operate eifectively within the deskiop environment and work with deskiop icons and windows. The
candidate shall b= able to manage amid Du.'gm;'m files and directories/folders, and know how fo d.u::nlin:a‘t:, move and
dalste fil=s and dirsctoriss'folders, and Compress and exfract files. The candidate shall also vmderstand what a
computer vims is and be able to use virus-scanming software. The candidate shall demonstrate the ability to use
simple editing tools and print management facilities available within the operating system.

Module 3 « Word Processing
Mloadhale 3, Ward ."-‘m.:usbtg. Pmr.'i.d-e: the basis for the ::nr.ac.'.'l:!-ha:!d. et in this module domain.
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Symopeis: Word Processing requires the candidate to demonstrate the ability to use a word processing application on
a cc\m]:!uber. The candidate shall be abl= fo a::nmp]ish zt'eq'daj: tasks associated with ma.ing'. .Enc:mal.'l:i:ng and
finishing small sized word processing domuments ready for distribution. Fe or she shall also be able o duplicate and
mowve text within and between docoments. The candidate shall demonstrate competence in using some of the
features associated with word p:u-:-em:ing :.:|:l|_:-]i|:=.1:in:|r|_-'rr such as cr\e:.ting standard tables, u_f.ing Pi:l'u::e-s amd :irLag\es

within a document, and u:.cing mail meTge tools.

Module £ — Spreadsheets

Syllabus for Module £, Sprandshests, provides the basis for the practice-based test in this module domain.

El:.-nurnin: Elpr\e:.d.nhnetn. r:q_ui.te-s- the candidate o understand the cncm:\ept of s-]:!r\eadm:: and to demonstrate the
ability to use a spreadsheet application on a computer. The candidate shall understand and be able to accomplish
tasks associated with developing, formatting. modifying and using a spreadsheetd of limited scope ready for
distribution. He or she shall also be able to generate and apply standard mathematical and logical formmlas using
standard formulas and functions. The candidate shall demonstrate competence in creating and formatting
gr.a::nhq-'d'.au:&

Module 5 — Database
51.']]:.@ for Module 3, Dadabazel2, iz the basis for the th!ur!.' amid p:al:ti.u:\e-b:sed test n this moduls domain.

Synopeis: Database, requires the candidate to understand some of the main concepts of databases and demonstrate
the a'bi.'l.i?_v to use a databas= om a -cn:-m]:ruter. The candidate shall be able to creabes and mnd.i:'_v tablas, q_u::l'.i.c:_. forms
amd r:::u:lrh-, and prepare cufpuis r:aﬂ:v for distmibution. The candidate shall b= able to relate fables and fo reiri=ve
and manipulate information from a database by using query and sort tools available in the package.

Module & — Presentation

51.']]:.@ for Module &, Presoufafion, is the basis for the _m.'.an:'.i.::-based. test in this module domain,

Symopsis: Presentation requires the candidate to demonsirate competence in using presentation tools on a computer.
The canmdidate shall be abls to .ac-:n:mp&h tacks such as |::|'Hti.ng, Enrm::fng. :n.ud.LE!.'.ing and Pr!pui:ug p:!se:nl::.ﬁuns
using different slide layouts for display and printed distribution. He or she shall also be able to duplicate and move
text, pictures. images and charis within the presentalion and bebween presentations. The candidate shall
damonsirate the :.'r'i'_i.t.t' fo :.n:\cm:'l.P'.i:.h COTILOT nP-e'raI:i.cn: with :i.n'l.ag\e:_. charts and drawsm ub:ien:l:: and to wse various
slide show effects.

Module 7 - Information and Communication
51.']Ja.bus for Module 7, !mﬂrm.lziim. ard Compwrication, Pr:fri.ﬂe: the baszis for the ﬂ'uem::i" and P:ra.n:tiu:c—'rﬂed tast in this

module domain.

El}-nupnin: Information and Communication, iz divided in two sscions. The Srst ssction. J-:H:_T-G:"r.'.'if'.::"l:, r:q_ui.t\e-: the
candida® to vmderstand some of the concepis and terms associated with u.m'.ng the Internet, and to a.]:lp::v:.iat: some
of the security considerafions. The candidate shall also be able to accomplish common Wel search tasks using a Web
'bm-:i.ng a.]:lp-]i:a.tiun and avadlable s=arch engin: tools. He or she shall be able o bookmark Web sites, and to pu:.h.'Lt
Web pages and search cutputs. The candidate shall be able to navigate within and complete Web-based forms. In
the s=cond sactiom, Communingtion, the candidat= is ::q_uin:d to understand some of the concepis of electronic mail (e-
maill, tng:rh:r with :h:.l'.ing an :.]:!F::da‘l:i.n:-:n of some of the ::cur.i?lv considerations associabed with u:.cin.g e-mail. The
candida® shall also demonsirate the .a'l:lil.'il"_i' to use e-mail sofbwars o send and recsive messages, and fo affach files to
mail messages. The candidate shall be able o m:gamize amd manaAges message folders/directomes within e-matl
software.

{Sowrce: hitpotiunew? iedlys . comiicdlus-lms-webcliznthomepage/syllabus sy llabus homl)

m

47



CONSENSUS DOCUMENT

Certiport — ICT Digital Literacy Assessment

IC3 2005 = Computing Fundamentals
This exam covers the following areas:
Computer Hardware:

o Ideniify fypes of computers, how they
process information and how individual
computers interact with other
computing systems and devices

o Idemiify the function of computer
hardware components

Ceomputer Seffware:

o Ideniify how software and hardware
work together to perform compuiing
tasks and how software is developed
and upgraded

o Ideniify different types of soffware,
general concepis ralating to soffware
categories, and the fasks to which each
type of software is most suited or not
suited

IC* 1005 - Key Applications
This exam covers the following areas:

Common Program Functicns:
Be able to start and exit a Windows
application and utilize sources of online
help

o Idenfify commen on-screen elements of
Windows applications, change
application settings and manage files
within an application

o Perform commen editing and
fermatiing funcions
Perform common printing functions
Werd Processing Funciions:

o Be able to format text and documents
inchading the ability o use autematic
formatiing tools
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Identify the factors that go into an
individual or erganizational decision on
how to purchase computer equipment
Identify how to maintain computer
aquipment and solve commmon problems
relating to computer hardware

Identify fundamental comcepts relating
to database applications

Using an Operating System:

Identify what an operating system is
and how it works, and solve common
problems related to operating systems
Manipulate and contrel the Windows
deskiop, files and disks

Identify how fo change system seftings,
install and remeove software

Be able to insert, edit and format tables
in a document

Spreadsheet Funciions:

Be able to modify workshest data and
struchare and format datain a
worksheet

Be able to sort data, mamipulate data
using formulas and functions and add
and modify charis in a worksheet
Presentation Software:

Be able to create and format simple
pressntations
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I3 2005 - Living Online

This exam covers the following areas:

Source:

Networks and the Internet:
Idenfify network fundamentals and the

benefits and risks of network computing

Identify the relationship between
computer netweorks, other
communications netwaorks (like the
telephone network) and the Internet
Elecironic Mail:

Tdenftify how electronic mail warks
Idenfify how fouse an electronic mail
application

Identify the appropriate use of e-mail
and e-mail related "netiquetie”

Using the Internet

Identify different types of information
sources on the Intemet

T GETE .",__-'a. LCOM
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Be able to use a Web browsing
application

Be able to search the Internet for
information

The Impact of Computing and the
Internet on Society:

Identify how computers are used in
different areas of work, school, and
heme

Identify the risks of using computer
hardware and softwars

Identify how to use the Internet safaly,
legally, and responsibly
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ISTE’s National Educational Technology Standards for Students

1. Creativity and Innovation
Smdents demonstrate creatve thinkmg, construct
knowladze, and develop mnovative products and
processes using technology. Smdents:
2. apply existing knowledge to generata
new ideas, products, or processes.
b, creste criginal works as 3 means of
personal or group expression.
. use models and simmlations to explore
complex systems and issnas.
d.  identify trends and forecast possibilities.

[

Communication and Collaberation

Smdents use digital madia and epvitonmients o
communicats and work collsboratvely,
including at a distance, to support individual
leaming avd conmibute to the learnmg of others.
Students:

3. interact, collaborate, and publish with
pesars, axperts o others employing a
wvariety of digital epvironments and
mediz.

b, communicate infonmation and ideas
effectvaly to mnliuple andisnces using 2
vanety of media and formats.

. develop culiural understanding and
global awareness by engaging with
leamers of other cultures.

d.  contribute to project teams to produce
orizinal works or solve problems.

1. Research and Information Fluency
Smdents apply digreal fools to zather, evaluate,
and uze information. Students:

3. plan stratzgies to guide inguiry.

b.  loczte, orgamize. analyze, evaluate,
synthesize, and ethocally nm
information from a varety of sources
and media.

. evaluate and select information sources
and digital tools based on the
approprizteness 1o specific tasks.

d.  process data and report results.

]
L3
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Critical Thinking, Problem-Solving &
Decision-Maling

Smdants nse critical thinking skills to plan and
conduct research, manage projects, solve
problems and make informed decisions nsing
approprizte digital toals and resources. Stodents:

3. identfy and define authentnc problems
and sigpificant questdons for
investgation.

. plan and manage acmvitias to develop a
splution or complete a project.

c. collect and analyze dzta to idendfy
solutions and'oer make informed
dacizions.

d  use multple processes and diverse
perspactives o explore aliematve
solutions.

Digital Citizenship

Smdants understand buman, culnural, and
societal issnes related to technolozy and practice
lezal and ethiczl bebavior. Smdents:

3. advocare apd practice safe, legal, and
responsible use of information and
technology.

k. exhibir 2 positve atdmde roward nsing
technology that supports collaboraton,
learnimg, and productivity.

c. demonsmate personal responsibility for
lifelong leaming

d  exhibir leadership for digital cinizenship.

Technolegy Operation: and Concepts
Smdents demonsmate a sound wwderstanding of
technology concepts, systems and operations.
Smdants:
3. understand and use wechnolozy svstems.
k. salect and nse zpplicanons efecdvealy
znd productively.
c. roubleshoot systems and applications.
d. transfer current knowledge to learning
of new teclmologies.
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NET*S Srtandards Performance Indicators for Students

A major component of the NET*5 Froject is the development of a general set of profiles descrobing
technology-literate students at key developmental pomis in their pre-college education. These profiles
reflect the underlying assumption that all students should have the opportunity to develop technolopy skills
that m_":npu:rt ]e.:mi:ng. ::n!:r:nn:.] p:ud.m:.-.'v'.'t!.'. decizion mki:ng. amd daiJ_v life, Thaz= P:rnﬁle: and associated
standards provide a framework for preparing students to be lifelong leamers who make informed dedsions
about the role of technology m their lives.
The Frofiles for Technology Literate Students provide performance indicators describing the techmology
competence students should exhibit upon completion of the following grade ranges:

= GradesFre K -2

* Grades3-5

* Grades 6 -5

* Grades 9-12

These profiles are indicators of achievement at ceriain stages n Prek-1I education. They assume that
technology skills are developed by coordinated activities that support leaming throughout a student's
educafon. Thes= ckills are to be introduced, reinforced, amd .I':irLaIJ._l' mastered, and thus, in.t:gr::\ed o an
mdividual's Pﬂ'saml '.:acn'dr.g and social framework. 'Ih.c_v :::]:!n:::nt essantial, realisHc, and atfainabls gn:.'ls
for lifelomg leaming and a productive cilizenry. The standards and performance indicators are based on
i'n::ru: and feadback fromn educabional t:n:l‘mnln:gr expz:rl:: as wall as F.armt. fteachers, and curricaluom
e-x::n!:rts. In adddhon, Eh.m reflect informaton coll=cied from mezsail:mal literators amd local, state, and

naticmal documents.

ISTE METS for Stadent Profiles
Profile for Technology Literate Students Grades Pre K-2 (Ages 4-5)

The following experiences with technology and digrtal resources dllustrate sxamples of leamning activities in
which students might be expected to engape during prek-Gradel (ages 4-0 years):

1. Dlustrate and communicate original ideas

and stores using digital tools and media- 6. Use simulations and graphical organizers to
rich resources. (1. 2) caq:lllm: amid d.cpd:? ]:la.t'bcms nfg:n'i'.-ﬂ'. such
as the lif= n.-_t'\c]e-s- of ::nlmfs and ammmals. (1, 3,
2 Id.:nti:'_v, research, and collect data om an £

enwironmental isrue using digital resources

and propose a developmentally appropriate Demonsirate safe and cooperative use of

soluton (1, 3, 4) bed'l.m:]ug}". =]

3. Engage in leaming activities with learmers 5. Independently apply digital tools and
from mualtiple oalfures through email and resources to address a varety of tasks and
other elecironic means. (I, &) Fm'hlems. {6, &)

4 Inacollaborative work group, use a variety ?.  Communicate about technology using
of technologies to produce a digttal developmentally appropriate and accurate
_m:\e::mﬂl:i.cn or F:-ud.m:t:i:n a curricalum bﬂ'm.inc]-ug}'. (3]

area (1. 2. 6)
10, Dremonsirate the abiity to navigabe in virtual
Find and evalaate information related to a snvriroremients such as electronde books,

]

current or historical person or event using simulafion soffware, and websites. (8]
digital resources. (3)

51



CONSENSUS DOCUMENT

Profile for ch}m.nlog? Literate Students Grades 3-5 [Agen E-11)
The following experiences with technology and digital resources dlustrate examples of leaming activities in
which studenis rl.ight be :acPe-l:tzd. to engage d'l.u:ing Grades 3-5 :Agzﬁ &-11):

i

o

Froduce a media rich digital story about a
significant local event based on frst person

mterviews. (1, 2, 3, 4)

Use digztal imaging technology to modify
or create works of art for use in a digital
_m:\e::mﬂl:i.cn. {1 2, &)

Recopnize bias in digital resources while
researching an environmental issue with
guidance from the teacher. (3, 4)

Salact amd .a_"JP'.1_.' d.i.g'?al tools to coll=ct.
urg:niz!, anid :.n:;*_:'z: data to svaluats
theories or tast h_q:!u?h.c::s. (3. £ &)

Identify and investipate a global issue to
research and generate possible sclutions
u.sing d.ig.'l::.'l tool and resources.(3, 4)

6. Conduct science experiments using digztal
instruments and measorement devices. (4,
1]

Cm.EEPTLI.iJi.!E_, g'ui.de-_. amd manage
individual or group learning projects using
digital plarming tools with teacher support
(%, 6)

5.  Practice injury prevention by appiving a
variety of erpomomic strategies when using
te:'l'l.n.u:]ug'_r.r. =

9. Debate the effect of existing and emerging
ted'l.nnlug:i:s om Individuals, sm:i:?_v. and
the global commumnity.(6. 5)

10, Apply previous knowledge of digital
technology operations fo analvze and solve
current hardware and = rare problems.
(4. &)

Profile for ch}m.nlog? Literate Students Grades 6-6 [Agen 11-14)
The following experiences with technology and digztal resources dlustrate sxamples of leamning activities in
which studenis rl.igh.t e :acPe-l:tzd. to engape d'l.u:ing Grades &3 :Agzﬁ 11-14%:

(&

o

Drescribe and illustrate a content-related
concept or process using a model,
simulation, or c-:n.-cept ma.pp'ing sofbvwars,
(L. 2)

Create origmal animations or videos
d.nl:um-:'n.-;rug schiool, c-::nmm'l;'lj' or local
events. {1, 2, &)

Zather data, axamine pattemns, and H.PF']:L"
mformation for decision-making using
d.i.g.i?al{nn]s and resources. {1, )

Farticipate in a cooperative learning project
m an cnline leaming commumity. (2

Evaluate digital resources to determine fhe
credibility of the author and publisher and
fhe timeliness and acouracy of content. (3)
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6. Employ data collection devices such as
probes, handheld devices. geographic
:I:'La:.'Tirug :-}':-‘b:m: o gaﬂ'l.ﬂ'_. TIEW, malj.'ze
and report results for content-related
]:!rnblcm=. {3, £, &)

7. Select and use appropriate tools and digital
resgurces to accomplish a variety of tasks

and solve P:rnbl.cl:n:. {3. £ 6)

8. Using collaborative electronic authoring
tools to explore common corricubam conbent
from multicultural perspectives with other
leamiers. (2, 3, 4. 5)

9.  Integrate a variety of file types to coeate and
illustrate a document or presentation. (&, 1)

10. Independently develop and apply strategies
for identifying and solving routme
hardware and soffware problems. (£, g)
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Profile for ch}m.nlog? Literate Students Grades 9-12 lﬁg!: 14-18)

The following experiences with technology and digital resources dlustrate examples of leaming activities in
which students might be expected to engapge during Grades §-1I (Ages 14-18):

1. Design, develop and test a digital leaming 6. Amnalyze the capabilities and limitations of
game to demonsirate knowledpe and skills current and emerging technology resources
related to corriculum condent. (1. £) and assess their ]:!nl::nﬁal to address

PEIEIJrI.il_. social, ]if:'.mg kiming_. and

2 Create and Pl.L'bL'ish. an online art ga].'le::v career meeds. {4, 5, &)
with examples and commentary that
demonstrate an understanding of different 7. Design a web site that meets accessibility
historical Pcr.i-ud.:, caltures and countnes. ::q_u'.'tcn'l.:nts. (=2
(L. 2)

5. Model legal and ethical behavicrs when

3. Select digttal tools or resources to use for a using mformation and technology by
real-world task and justify the selection properiy seleching, acquiring, and dfing
based on their :.:.E-cizn.n.-!.' and sffechveness. resources. {3, 5)

(3 8)
9. Create media-rich presentations for other

4. Employ curticalum-specific simulations to students on the appropriate and ethical uze
practice critical thinking processes. (4, 1). of digital tools and resources. (5.1)

5. Id.:nﬁ:'_v a cncm.P'.z:l: g]n'bal:i:.au.c o research, 10 Cm_;.'gm:e and troubleshoot hardware,

d.:!.’elcp a :_1'=I:=ma|:i.|: F-]am of :iJ'rr:..-.'ga.ti-:n.
and present mnovative, sustamable
solufions. (1, I, 3, 4)

software and network systems to optimize
their use for lc:.'m:h.'l.g amd P:rn-dun:l:i.ri.{'_t'. 4,
&)

Coprright £ 2007, ISTE @ (INTERMATIONAL SOCIETY FOR TECHNOLOGY IN EDUCATION) www.iste.org Al
rights reserved. This material may be reproduced for nonprofit, educational purposes only — not to be distributed
'b::vund fooused educational work Eroup. Flease use the above accreditafon. For all other ]:!eq:m;'::i.un r:q_u::l::,
contact copyright owmer at permissionsSiste.org.
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ISTE Educational Technology Standards and Performance Indicators for All Teachers

Building on the NET"S for Studenis, the ISTE MET"S for Teachers (WET"5 T), which forus on prassrvice
teacher education, define the fundamental comcepts, knowledge, skills, and attimdes for applving
technolegy In educational settings. All candidales seeking cerfification or endorsements in teacher
preparation should meet these educational technology standards. I is the responsibility of faculty across
the university and at cooperating schools to provide opportunities for teacher candidates o meet these
standards.

The six standards areas with performance indicators listed below are designed to be general enough to be
customized to fit state, university, or district guidelines and yet specific enough to define the scope of the
topic. Performance indicabtors for each standard prowvide specific cutcomes to be measursd when
developing a set of assessment tools. The standards and the performance indicators alse provide
guidelines for teachers currently in the classroom.

TECHNOLOGY OPERATIONS AND CONCEPTS
Teachers demonstrate @ sound understamding of technology operations and concepts. Teachers:

o Demonstrate infroductory knowledge, skills, and understanding of concepis relafed to
technolegy (as described in the ISTE National Education Technology Standards for Studanis)

o Demonstrate confinual growth in technolegy knowledge and skills to stay abreast of current
and emerging technologies.

PLANNING AND DESIGNING LEARNING ENVIRONMENTS AND EXPERIENCES
Teachers plan and design gffective learning environments and experiences supported by technology. Teachers:

o Design developmentally appropriate leaming opporiunities that apply technology-enhanced
instructional strategies to support the diverse needs of learners.

o Apply current research on teaching and learning with technology when planning leaming
environments and experiences.

o Identify and locate technolegy resources and evaluate them for acouracy and suitability.

o  Plan for the management of technology resources within the context of leaming activities.

o Plan sfrategies to manage student learning in a technelogy-enhanced environment.

TEACHING, LEARNIMNG, AND THE CUERICULURM

Teachers implement curviculum plans that include methods and strategies for applying technology to maamize
stuedent learning. Teachers:

27
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o Farilitate technology-enhanced experiences that address content standards and student
technolegy standards.

o Use techmelogy to sapport leamer-centered sirategies that address the diverse needs of
students.

o Apply technology to develop students’ higher order skills and creativity.

o Manage student learning activifies in a technology-enhanced environment.

ASSESSMENT AND EVALUATION
Teachers apply tachualogy to facilitate a variety of gfective assessment and eoaluation strategies. Toachers:

o Apply technology in assessing student leaming of subject matter using a wvariety of
assassment techniquas.

o Use techmology resources to collect amd analyze dafa, interpret resulis, and communicate
findings to improve instuchonal practice and maximize student learning.

o Apply multiple methods of evaluation to determine students’ appropriate use of techmology
resources for leamning, commurnication, and productivity.

FRODUCTIVITY AND FROFESSIONAL PRACTICE
Teachers wse techuology to enhance their productivity and professional practice. Teachers:

o Use technology rescurces o engage in ongoing professional dewvelopment and lifelong
learning.

o Contmually evaluate and reflect on professional practice to make informed decisions
regarding the use of technology in support of student leaming.

o Apply technology to increase productiviky.

o Use fechnology to communicate and cellaborate with peers, parents, and the larger
commumity in erder to nurture student leaming.

SOCIAL, ETHICAL, LEGAL, AND HUMAN ISSUES
Teachers understand the social. ethical, legal. and human issues siorounding the wse of technology in PE-12 schools
ard apply those principles in practice. Teachers:

o DModel and teach legal and ethical practice related to technology use.

o Apply techneology resources to enable and empower leamers with diverse backgrounds,
characteristics, and abilities.

o Identify and use technology resources that affirm diversity

o Promote safe and healthy use of technology resources.

o Farilitate equitable access to technology resources for all students.
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Educational Technology Standards and Performance Indicators for Administrators
I LEADERSHIP AMD VISION.

Educational leaders inspire a shared vision for comprehensive infegration of technology and foster an
environment and culfure conducive to the realization of that vision. Educational leaders:

A, facilitate the shared development by all stakeholders of a vision for technclogy use and widely
communicate that vision.

B. maintain an inclusive and cohesive process to develop, implement, and moniter a dynamic,
long-range, and systemic technology plan to achieve the vision.

. foster and nurture a culture of responsible nsk-taking and advocate policies prometing
contimuons innovation with techmelogy.

D. use data in making leadership decisions.

E. advocafe for research-based effeciive practices in use of techmology.

F. advocate on the state and national lewels for pelicies, programs, and funding opporiunities that
support implementation of the district technology plan

II. LEAFNING AND TEACHING.

Educafional leaders ensure that curricular design, instructional strategies, and leaming environments
integrate appropriate technelogies to maximize learning and teaching. Educatiomal leaders:

A_identify, use, evaluate, and promete appropriate techmeologies to enhance and support
instruction and standards-based curriculum leading to high levels of student achievement.

E. facilitate and support collaborative technology-enriched leaming enviromments conducive to
innovation for improved leaming.

C. provide for leamer-centered environments that use technology to meet the individoal and
diverse needs of learmers.

D. facilifate the use of techneologies to support and enhance instructional methods that develop
higher-level thinking, dedsion-making, and problem-solving skills.

E. provide for and ensure that faculfy and staff take advantage of quality professional leaming
opporfunities for improved leaming and teaching with technology.

IIL. PEODUCTIVITY AND PEOFESSIONAL PREACTICE.

Educafional leaders apply techmelogy to enhance their professional practice and to increase their own
productivity and that of others. Educational leaders:

A model the roufine, nfertional, and effective use of technology.

B. employ tedhnelogy for communication and collaberation ameng colleagues, staff, parents,
students, and the larger commumity.

C. create and parficipate in leaming commumities that stimulate, nurture, and support faculty and
staff in using technology for improved productivity.

D. engage in sustained, job-related professional leaming using technology resources.

E. maintain awareness of emerging technologies and their potential uses in education.

29
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F. usz technolegy to advance erganizational improvement.

IV. SUPPORT, MANAGEMENT, ANMND OFPEEATIONS.

Educational leaders ensure the integration of techmology to support productive systems for leaming and
administration. Educational leaders:

A develep, implement, and meonitor policies and guidelines to ensure compatibility of
technologies.

B. implement and use infegrated technolegy-based management and operations systems.

C. allocate financial and human resources to ensure complete and sustained implementation of the
technology plan

D. intsgrate sirategic plans, technology plans, and cther improvement plans and pelicies to align
efforts and leverage resources.

E. implement procedures to drive confinuous improvement of technology systems and to support
technology replacement cycles.

V. ASSESSMENT AND EVALUATION.

Educafional leaders use technolegy fo plan and implement comprehensive systems of effective
assessment and evaluation. Educational leaders:

A use multiple methods to assess and evaluate appropriate uses of technology resources for
leaming, communication, and productiviiy.

B. use techmology to collect and analyze data, interpret resulis, and communicate findings to
improve instructional practice and student learning.

C. assess staff knowledge, skills, and performance in using technology and use resulis to facilitate
quality professicnal development and to inform personmel decisions.

D. use technology to assess, evaluate, and manage adminisitative and operational systems.

VI SOCIAL, LEGAL AND ETHICAL ISS5UES.

Educafional leaders undersiand the socal, legal, and ethical issues related to technology and medel
responsible decisicn-making related to thess issues. Educational leaders:

A ensure equity of access to technology resources that enable and empower all leamers and
educators.

B. identify, commumnicate, model, and enforce sodial, legal, and ethical practices to promote
responsible use of techmology.

C. promote and enforce privacy, security, and online safety related fo the use of techmeology.

D. promete and enforce environmentally safe and healthy practices in the use of technelogy.

E. parficipate in the development of policies that clearly enforce copyright law and assign
ownership of intellectual property developed with district resources.

57



CONSENSUS DOCUMENT

Partnership for 21" Century Skills

Assessment of 21st centry skills should:

s  Suppoert a balance of assessments, induding high-quality standardized testing aleng with effective
classroom formative and summative assessments

+ Emphasize useful feedback on student performance that is embedded into everyday leaming

* FRequire a balance of technology-enhanced, formative and summative assessments to measure
student mastery of 21st cenfury skills

¢+ Enable development of portfolies of student work that demeonstrate mastery of 21st cendury skills to
educators and prospective emplovers

+ Enable a balanced portfolio of measures to assess the educational system’s effectiveness at reaching
high lavels of student competency in 21st century skills.

Meeting the demands of today s world requirves a shiff in ascesoment sirategies fo measure the skills now
prized in o complex global enviromment., The Parfiership for2lst Century Skills believes that such a chift
iz wital fo the widespread adoption of 2t century skills tn our sehools, We most move from primurily
measuring dizcrete knowledge to measuring shudentfs” abilify fo think crifically, examine problems,
gather information, and make Mformed, reasoned decisions while wsing technology. In addifion fo
pozing real world challenges, such aszesswments chould accept a range of zolutions fo a tazk. For
exawiple, one possible assessment of 21t cembwry =kills would focus more on a student’s operational
skills, such s her experfice in using multiple sowrces appropriately and efficiently, rather fhan on
whether or not a correct response was submittad
Ity w2 steenturyskills orgirouteld Tmagesistories/epapers/T2l assesswent epapenpidl

How can states create and implement assessments to promote 21st centary skills in their classrooms?

Implementing an assessment of 21st century skills strategy is a challenging process that will require effort
from educators at all levels of a state. Both summative and formative assessments need to be aimed at
core subject knowledge, as well as leaming and thinking skills, 21st cenfury content, ICT literacy, and life
skills. This will require a large commitment from vour state as well as the recognition that the
implementation process will be a gradual ome amd will require muliiple cycles of creafion,
implementation, and evaluation sirategies. With that in mind, it is important to start with the following
actions:
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1) Create necessary standards.

Guidelines and standards need to be drawn by
the state for teachers and educators to begin the
process of creating summative and formative
assessments.  Assessments should be made to
match the units and lessons outlined in the
states’ reformed standards. The stamdards could
provide examples of assessments as well as
indicate how and when to use them. For further
assistance with this, see the Standards

section on the Route 21 website.

1) Develop, implement, evaluate and improve
assessments.

A plan must be created to implement the created
assessments  into  districts,  schools, and
classrooms and fo evaluate their effectivensss in
adjusting teacher sirategies to target students'
21st century skills. In addifion, the assessmenis
must be evaluated, in terms of their adhersnce
to state standards, their usefulness in improving
teaching and leamning, and their effective use in
the classtoom. Any or all of these aspects will
probably  require constant adjustment and
improvement across several years before truly
effective sirategies for assessment can be
realized.  Structured research, consuliations
with assessment experts, and regular muli-
lewel, multidisciplinary discussions ameongst

ity 2 ctcenturyckills.org
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stakeholders will provide a strong preliminary
step towards bringing 21st century skills into the
education system.

3b Align formative and summative assessments
to curriculum and instruction.

Im many ways, assessment drives what is taught,
as schoeols foous resources and fime on the
content and skills that are tested. Helping
teachers understand how fo integrate 21st
century skills within their classroom practice
and how fo adjust teaching sirategies
accordingly is a wital step to reforming statewide
ascassment strategies.

4y Develop a professional development
strategy.

A professional development initiative that will
help teachers imcorporate skills necessary for
using assessmenis of 2lst cenmfury skills,
especially of the formative variely, is amother
important step im the process. Uilizing this
assessment strategy will likely require the
development of several new skills, including
ascassment creation, implementation, analysis,
and teaching strategy adjustment. For further
assistance with this, see the Professional
Development seciion on the REoute 21 website.
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Digital Literacy Informational Resources and Assessment Tools

These ICT Literacy standards are based on standards and policy recommendations related to educational
technolegy, which have begun to converge in the past few years. Those standards and their originating
orgarizations are listed here:

ICT Literacy Portal has many resources on the fopic and an aclive community of online speakers,
forums, and discussions.

£ i i 1 has a wealth of resources on their website.
They spearheaded the creation of the Naticnal Educational Techneology Standards for Sudents
(NET"5-5).
MH Seciety for Tecdhnolegy in Education QNHSTE) is our state’s affiliate organization of ISTE.
Al* Ceptyry Skille Websjte has a wealth of information about ICT skills. One of their initiatives is
the creation of literacy maps in science, geography, math, and English showing concrete examples of
how ICT literacy can be integrated info core subjects.
Second Information Technolegy in Education Stady: Module 2 (SITES: M2 is an infernational shudy
of innovative pedagogical practices that use informafion and communication technology (ICT).

American Association of Scheol Librarians (part of ALA) has several resources related fo the
Information Power standards.

Mew Hampshire Educational Media Association (NHEMA) i= our state’s associafion of schocl
librariams.
International Techmeology Education Assodation (ITEA) developed the

alandazds for Technological Literacy

Here are additional resocurces for use in developing ICT Literacy Programs:

NET"S Online Parformance Based Assesoment - This teol was developed jointly by the International
Soclety for Technology in Education (ISTE) and Microsoft, to assess 3= graders’ competence in the
Mational Educational Technology Standards for Stadents (WET*5-5).

TechYES is a program created for technolegy literacy certification, which could be incorporated infto a
middle schoel ICT course to provide both course confent and end-of-course assessment.

Intemational Computer Driving License (JCDL) - Provides a credential program for studsnts,

Captipopt JC3 — Provides ancther path to cerfifying yvour students in ICT literacy skills.

IT Pathsvay Froogam — Provides curriculum resources for Information Technology studies in middle
through high school. Several NH educators developed this program as part of a Caresr Pathways grant.
Two courses, “IT and Me™ and “IT and Me Works", are particularly useful for WH districts developing
ICT Literacy Programs.

Vermoent's Educational Technology Performance Tasks — Provides an extensive set of possible tasks from
which o build course activities tied to NET"5.
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"Standards and Guidelines for Strong School Libraries™ by the Califernia School Library Association
hitpfiwwe.csla net/pub/pdfCSLA Standards pdf

"Standards for the 21st Century Leamner, " by the American Asseciation of School Libraries,”
hitpe/fwwew ala.orglfalafaasl/aaslproftoolsJeamingstandards/standards.cfm

"Information Power: Building Parinerships for Leamning” by American Association of Schoel Librarians

and Association for Educational Communications and Technelogy.
hitpoifwww ala.orgfalafaasl/aaslproftoolsfinformationpower/informationpower.ofm
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APPENDIX D

Characteristics of Programs of Information Literacy that lllustrate Best Practices
http://www.ala.org/ala/mgrps/divs/acrl/standards/characteristics.cfm

Category 1: Mission
A mission statement for an information literacy program:
¢ Includes a definition of information literacy;

e Is consistent with the “Information Literacy Competency Standards for Higher Education”
[http://www.ala.org/acrl/ilicomstan.html];

e corresponds with the mission statements of the institution;

e Corresponds with the format of related institutional documents;

e Clearly reflects the contributions of and expected benefits to all institutional constituencies;
e Appears in appropriate institutional documents;

e Assumes the availability of and participation in relevant lifelong learning options for all—faculty, staff, and
administration; and

e Is reviewed periodically and, if necessary, revised.

Category 2: Goals and Objectives
Goals and objectives for an information literacy program:

e Are consistent with the mission, goals, and objectives of programs, departments, and the institution;

e Establish measurable outcomes for evaluation for the program;

o Reflect sound pedagogical practice;

e Accommodate input from various constituencies;

¢ Atrticulate the integration of information literacy across the curriculum;

e Accommodate student growth in skills and understanding throughout the college years;

e Apply to all learners, regardless of delivery system or location;

o Reflect the desired outcomes of preparing students for their academic pursuits and for effective lifelong
learning; and are evaluated and reviewed periodically.

Category 3: Planning
Planning for an information literacy program:

e Articulates its mission, goals, objectives, and pedagogical foundation;

e Anticipates and addresses current and future opportunities and challenges;

e |stied to library and institutional information technology planning and budgeting cycles;
e Incorporates findings from environmental scans;

e Accommodates program, department, and institutional levels;

e Involves students, faculty, librarians, administrators, and other constituencies as appropriate to the
institution;

e Establishes formal and informal mechanisms for communication and ongoing dialogue across
the academic community;

e Establishes the means for implementation and adaptation;
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Addresses, with clear priorities, human, technological and financial resources, current and projected,
including administrative and institutional support;

Includes mechanisms for articulation with the curriculum;
Includes a program for professional, faculty, and staff development; and

Establishes a process for assessment at the outset, including periodic review of the plan to ensure
flexibility.

Category 4: Administrative and Institutional Support
Administration within an institution:

Identifies or assigns information literacy leadership and responsibilities;
Plants information literacy in the institution’s mission, strategic plan, policies, and procedures;
Provides funding to establish and ensure ongoing support for

o Formal and informal teaching facilities and resources

o Appropriate staffing levels

o Professional development opportunities for librarians, faculty, staff, and administrators;
and

Recognizes and encourages collaboration among disciplinary faculty, librarians, and other program
staff and among institutional units;

Communicates support for the program;

Rewards achievement and participation in the information literacy program within the institution’s system.

Category 5: Articulation with the Curriculum
Articulation with the curriculum for an information literacy program:

Is formalized and widely disseminated;
Emphasizes student-centered learning;

Uses local governance structures to ensure institution-wide integration into academic or vocational
programs;

Identifies the scope (i.e., depth and complexity) of competencies to be acquired on a disciplinary level as
well as at the course level;

Sequences and integrates competencies throughout a student’s academic career, progressing in
sophistication; and

Specifies programs and courses charged with implementation.

Category 6: Collaboration
Collaboration among disciplinary faculty, librarians, and other program staff in an information literacy program:

Centers around enhanced student learning and the development of lifelong learning skills;
Engenders communication within the academic community to garner support for the program;
Results in a fusion of information literacy concepts and disciplinary content;

Identifies opportunities for achieving information literacy outcomes through course content and other
learning experiences; and

Takes place at the planning stages, delivery, assessment of student learning, and evaluation and
refinement of the program.
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Category 7: Pedagogy
Pedagogy for an information literacy program:

Supports diverse approaches to teaching;

Incorporates appropriate information technology and other media resources;
Includes active and collaborative activities;

Encompasses critical thinking and reflection;

Responds to multiple learning styles;

Supports student-centered learning;

Builds on students’ existing knowledge; and

Links information literacy to ongoing coursework and real-life experiences appropriate to program and
course level.

Category 8: Staffing
Staff for an information literacy program:

Include librarians, disciplinary faculty, administrators, program coordinators, graphic designers,
teaching/learning specialists, and others as needed;

Serve as role models, exemplifying and advocating information literacy and lifelong learning;
Are adequate in number and skills to support the program’s mission;
Develop experience in instruction/teaching and assessment of student learning;

Develop experience in curriculum development and expertise to develop, coordinate, implement,
maintain, and evaluate information literacy programs;

Employ a collaborative approach to working with others;
Receive and actively engage in systematic and continual professional development and training;

Receive regular evaluations about the quality of their contribution to the program.

Category 9: Outreach
Outreach activities for an information literacy program:

Communicate a clear message defining and describing the program and its value to targeted audiences;
Provide targeted marketing and publicity to stakeholders, support groups and media channels;

Target a wide variety of groups;

Use a variety of outreach channels and media, both formal and informal;

Include participation in campus professional development training by offering or co-sponsoring workshops
and programs that relate to information literacy for faculty and staff;

Advance information literacy by sharing information, methods and plans with peers from other institutions;
and

Are the responsibility of all members of the institution, not simply the librarians.

Category 10: Assessment/Evaluation
Assessment/evaluation of information literacy includes program performance and student outcomes and:

For program evaluation:

Establishes the process of ongoing planning/improvement of the program;

Measures directly progress toward meeting the goals and objectives of the program;
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e Integrates with course and curriculum assessment as well as institutional evaluations and
regional/professional accreditation initiatives; and

e Assumes multiple methods and purposes for assessment/evaluation
o Formative and summative
o Short term and longitudinal,
For student outcomes:

e Acknowledges differences in learning and teaching styles by using a variety of appropriate outcome
measures, such as portfolio assessment, oral defense, quizzes, essays, direct observation, anecdotal,
peer and self review, and experience;

e Focuses on student performance, knowledge acquisition, and attitude appraisal;
e Assesses both process and product;
¢ Includes student, peer, and self-evaluation;

¢ Includes periodic review of assessment/evaluation methods.
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APPENDIX E

Teacher professional development framework to help build the ‘digital literacy pathway’ for California
educators and students

Digital Literacy Framework: A ‘framework’ to help build the “digital literacy pathway” by guiding the planning,
implementation, and evaluation of professional development and support services provided by the eleven
California Technology Assistance Projects (CTAP). This Framework is based on continuously updated guidelines
for the services provided by the eleven Statewide CTAP Regions over the past 6 years. Data to inform updates is
based on responses by educators across the state regarding their specific needs related to assistance in the
planning and integration of technology into teaching and learning as part of the statewide and local evaluations of
CTAP services provided to educators. The Framework was reviewed and updated with input from k-12 teachers
and administrators in June 2009.

The Framework is organized according to four Program Areas supporting the “digital literacy pathway” for
educators and students with statements relating to what an educator might be able to do as a result of using
professional development services and information resources. It also provides the basis for surveys used at the
regional and local level to prioritize need for local planning and evaluation as 1=low, 2=moderate, and 3=high.

Program Area 1. Professional development supporting technology in curriculum and Priority
instruction 1123

Regional technology assistance should increase the extent to which are educators able
to...

a. Integrate electronic learning applications into adopted curriculum & instruction to include but
not be limited to: web-based instructional resources, digital textbooks and related
supplements, Internet supported research tools and information sources.

b. Assisting educators on how to incorporate new and emerging “digital literacy standards” into
instructional practice at all grade levels (pre-school through grade 12)

c. Acquire specific technology-use skills related to current digital Literacy knowledge and skills

Develop instructional strategies (units or lessons) that apply and utilize current state-of-the-
art technology tools and delivery methods

e. Coach and mentor colleagues on technology integration as a professional development
strategy

f. ldentify and select online courses to support K-12 curriculum and instruction

g. Develop and deliver instructional lessons and units online

h. Access and utilize the California Learning Resource Network (CLRN) to identify and select
electronic learning resources (ELRs), Web Information Links (WILs), and “digital textbooks”,
aligned to CA Content Standards

i. Utilize the statewide education technology website (known as MyCTAP) as ‘one-stop’ access
to Regional CTAP and SETS services as well as other information and update relating to
technology to support teaching and learning

j-  Access and participate in professional development events co-sponsored or enabled by
CTAP with professional associations such as Computer Using Educators (CUE), International
Society for Technology in Education (ISTE), Consortium on School Networking (COSN), and
programs such as RSDSS, and BTSA.

k. Integrate technology into Program Improvement and technologically under served schools.

I.  Make effective educational use of personal networking applications

m. Understand and implement cyber-safety and copyright policies

Program Area 2. Professional development supporting hardware and network Priority
implementation 1[2]3
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Regional technology assistance should increase the extent to which are educators able to . . .

a. Develop and submit district technology plans that meet the EETT and E-rate network
infrastructure and hardware requirements

Be informed about nhew and emerging technologies

Plan, implement, and sustain hardware and network infrastructure

d. Utilize TechSETS and other resources such as CETPA, CoSN, to assist in infrastructure
design, implementation, and sustainability

e. Access and utilize the K-12 High Speed Network

Program Area 3. Professional development supporting technology to manage student Priority

information 1123

Regional technology assistance should increase the extent to which are educators able to .. . .

a. Select technology applications to manage and analyze student information

Use technology to access student information and assessment data

Use student assessment data to inform instructional strategies

Use Ed Tech Profile to assist staff determine professional development needs

®lalo o

Utilize the Technology Information Center for Administrative Leadership (TICAL) and the
Electronic Learning Assessment Resource (ELAR) component of CLRN as an
information resource for administrative technology applications

f.  Utilize additional resources such as TICAL, ACSA, CoSN, and other resources for using
technology to support data-driven-decision-making

g. ldentify resources and support for documenting implementation, evaluating impact, and
identifying effective practices of EETT Competitive Grants and other education programs and
projects.

Program Area 4. Funding and coordination with other federal, state, and local programs. Priority

Regional technology assistance should increase the extent to which are educators able to . . .

a. Prepare and submit EETT-Competitive grants that meet the current State and Federal
requirements

b. Apply for E-Rate discounts or California Teleconnect funding (CTF)

Learn about, and apply for new state, federal, and other educational technology grants.

Use electronic learning resources to support other educational programs (i.e. Program
Improvement, Title I, Before and After School Programs, Sp. Ed. Etc.)

e. Become aware of and use the instructional technology resources as well as information that
can accessed through the Internet from school, community, and state libraries.

f. Collaborate with and use instructionally relevant resources (accessible through the use of
technology) of institutions of higher education to support and expand learning opportunities of
p-12 students.

g. Expand the awareness, use, and impact of CTAP resources through partnerships with other
programs and initiatives such as BTSA, Title I, RSDSS, AB 430, and other resources as
appropriate to the goals of CTAP.

For additional information regarding specific evaluation instruments and procedures relate to this framework,
contact John Cradler: cradler@earthlink.net
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APPENDIX F

The California ICT Digital Literacy Leadership Council and Advisory Committee

The Leadership Council is chaired by the Chief Information Officer of the State of California.

Membership includes:

the Secretary of Education of California;

the Secretary of Labor and Workforce Development of California;

the Secretary of Business, Transportation and Housing of California;

and the Secretary of State and Consumer Affairs of California.

The Superintendent of Public Instruction of California has also been invited to participate.
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